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Communication, Language & Literacy

· Birth – 11 Months

· 8 – 20 Months

· 16 – 26 Months

· 22 – 36 Months

· 30 – 50 Months

· 40 – 60+ Months

Communication, Language & Literacy – Birth – 11 Months

Language for Communication

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Communicate in a variety of ways including crying, gurgling, babbling and squealing.

Make sounds with their voices in social interaction.

Early Support
Cries to express needs, for example, when hungry, angry or in pain.

Gurgles to get attention. 

Turns quickly to hear your voice across the room. 

Listens to familiar voices even if they can't see the person. 

Vocalises back when talked to (making own sounds) especially to familiar people and when a smiling face is used. 

Responds differently to different tones of voice (for example, sing-song, questioning, soothing and playful) as the tone of voice helps them to understand the meaning. 

Uses voice, gesture, eye contact and facial expression to make contact with people and keep their attention. 

Vocalises more when adults use child-directed speech. 


	Responses to your communication, for example movement, attentiveness to the speaker, and sounds from the home language and English for a child learning more than one language.

The different ways babies communicate - such as gurgling when happy.

Early Support

How young babies tell you that they are tired, hungry, angry or in pain. 

The things you do that seem to encourage young babies to vocalise more. 

Where young babies direct their visual attention. Do they look at you when you talk to them? Are they beginning to look where you are looking to understand what you say? 

How young babies begin to use gesture, eye contact and facial expression purposefully to make contact and hold your attention. 

The range of speech sounds made by young babies as they begin to babble. 


	Being physically close, making eye contact, using touch or voice all provide ideal opportunities for early 'conversations' between adults and babies, and between one baby and another. 

Find out from parents how they like to communicate with their baby, noting especially the chosen language. 

Learn and use key words in the home languages of babies in the setting. 

Share stories, songs and rhymes from all cultures and in babies' home languages.

Early Support

Maintain face-to-face contact, looking at babies as you talk about what they are doing. You might say "Was that a yawn? You're tired!"

Share quiet moments together - this allows babies to enjoy the intimacy of looking at each other and to learn about other people and themselves. 

Respond by lifting and soothing babies when they cry - this helps them to learn that they are communicating their needs to you. 

Comment when babies move or make a sound, for example, when they burp, you might say "Do you feel better now?". 

Use touch - stroking, tickling and cuddles are all important parts of early communication. They help babies to enjoy being with you and listening to you. 

Listen out for different cries indicating hunger, wetness and tiredness. Respond to what you understand babies to be communicating in this way. 

Make it clear when you are talking to a child by using their name or by touching their arm. 

Copy the sounds, mouth movements and facial expressions babies make while they are looking at you. Sometimes babies will begin to copy you too. 

Think about how some routines such as nappy changing and feeding start to have game elements with repeated patterns (maybe tickles) and comments such as "You! Are you laughing at me? Are you?". 

Remember to leave pauses or gaps in your 'conversation' with babies so that they can do something to begin taking a turn. 

Think about how you talk and use child directed speech, with short, simple sentences and repetitive words or phrases. Vary your intonation patterns and use animated facial expressions to attract and maintain the attention of babies and children. 

Enjoy anticipation rhymes and games together, for example, hiding your face and building expectation such as "Boo!" or "Here I come". 


	Display photographs showing the signs that tell us how young babies communicate.

Provide tapes and tape recorders so that parents can record familiar, comforting sounds, such as lullabies in home languages. Use these to help babies settle if they are tired or distressed. 

Share favourite stories as babies are settling to sleep, or at other quiet times.




Linking Sounds and Letters

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Listen to, distinguish and respond to intonations and the sounds of voices.

Early Support
Quietens or alerts to the sound of speech.

Turns quickly to your voice across the room. 

Responds differently to different tones of voice or speech sounds. 

Is calmed by soft speech or song. 

Makes sounds such as gurgles and coos. 

Produces and copies non-speech sounds such as coos, raspberries, effort grunts, shrieks and squeals. 

Vocalises back when talked to (making own sounds) especially to familiar adult and when a smiling face is used. 

Begins to develop and use vowel sounds from the language used at home, for example, 'a' as in hat or 'e' as in pet. 

Begins to babble by repeating a series of the same sounds (reduplicated babble), for example, "Ba-ba-ba", "Ma-ma-ma". 

Begins to develop and use some consonant sounds, for example, 'g-g', 'mmm', 'h', 'd-d'. 

Makes sounds for pleasure, for example, vocalises with tuneful voice for minutes at a time to self when lying in cot or at play. 


	The sounds and signs babies make
Early Support

How young babies respond to different tones of voice used by adults speaking to them. 

Examples of young babies being calmed by soft speech or song. 

The range of sounds young babies make. 


	Encourage playfulness, turn-taking and responses, including peek-a-boo and rhymes.

Early Support

Try singing while feeding and bathing babies.

Rock babies rhythmically to songs, music and good-night routines. 

Make your voice fun to listen to by varying your intonation and facial expressions. Use stress and intonation to highlight parts of speech, for example, "What a good girl!". 

Use higher pitch and vary your pitch to attract babies' attention. Add contrast to your speech, for example put higher pitch and emphasis on "Up we go!" and "Down the stairs". 

As you walk around with a baby in your arms, talk about the different sounds you hear in the setting. 

Talk to babies in quiet situations. It's more difficult for them to hear your words in a noisy environment. 

Copy the sounds the baby makes. 

Repeat familiar words and phrases, such as "Here's your milk", "Where's your Mum? Ooo, there she is!". 

Play with sound-making toys, such as rattles and drums and other noisy things around the setting. 

Repeat rhymes and play routines, as babies will enjoy listening to the patterns of your speech. 

Play music to and with babies. 

Share books with babies, repeating key phrases and noises as you do so. 
	Plan times when you can sing with young babies, encouraging them to join in exploration of their fingers and toes.




Communication, Language & Literacy – 8 – 20 Months

Language for Communication

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Take pleasure in making and listening to a wide variety of sounds. 

Create personal words as they begin to develop language.

Early Support
Looks at the person speaking. 

Watches and follows adult movements. 

Follows with gaze when an adult directs attention to near objects by looking and pointing, for example, when an adult points to a dog and says "Look at the dog" and the child looks at the dog. 

Waits for speaker to finish before taking their turn. 

Follows with eyes when others point to distant objects. 

Attends to an object when you draw their attention to it, by looking and pointing (joint attention). 

Looks at an object and then back to you, or points, to direct your attention to it. 

Concentrates intently on an object or activity of own choosing for short periods. 

Watches and listens to others, copying some behaviour in own play. 

Attends to pictures for a short time, labelling and making a comment, either with adult guidance or independently. 

Recognises and responds to own name, for example, by turning or looking up in response to their name being called. 

Recognises some family names such as Mummy, Daddy or names of siblings. 

Stops what they are doing in response to "No". 

Shows understanding of familiar objects by actions, for example, pretends to drink from an empty cup or uses a brush on their hair. 

Responds to simple familiar language in context, for example, runs to the door when an adult holds their keys and says "It's time to go". 

At this stage, the child is mainly responding to the tone of voice and situational cues in a particular well–known routine. 

Understands names of some common objects, for example, picks up or points to a toy when it is named. 

Responds to keywords in play so that when you ask "Where's the ball?" they look to find the ball. 

Points to named items in picture books. 

Shows understanding of at least 15 words, for example, looks at a named person and points to or finds an object when asked to (such as, "Where are your shoes?"). 

Uses voice or gesture to: 
– attract attention (for example, holding up objects, waving arms);
– ask for things (for example, reaching, opening and shutting hands);
– refuse (for example, pushing objects away, shaking head). 

Uses voice, gestures or actions to join in with a familiar rhyme or game. 

Uses gesture or voice to direct attention to objects and people, as well as self. 

Makes it clear through gesture or voice when they want something to happen again, for example, to play a game again or more to eat. 

Copies gestures as part of games and familiar routines, such as clapping hands, waving 'bye', blowing kisses, open hands for 'where is it' or 'all gone'. 

Begins to point to objects, self and others close by, using index finger. 

Initiates give and take games by offering objects. 

Looks towards place where you are looking. 

Communicates for a range of different purposes including to greet, to request, to protest, to label objects and people. 

Waves 'bye-bye' through imitation, copying when other people wave and later waving 'bye–bye' when asked. 

Simple conversations take place between adult and child, mainly focusing on the here and now. 

Points to objects in the environment to direct adult attention and share interest and may vocalise while pointing. 

Points towards objects that are out of reach to request them. 

Asks for favourite games using words or gestures, for example, playing peek-a-boo, saying "Boo" or hiding face in hands. 

Plays vocal games with you, copying noises you make. 

Uses approximately five words without prompting. 

Speaks to name favourite items such as "bubbles", "ball" or "cat". 

Speaks to make requests such as "drink" or "more". 

Waves 'bye-bye' spontaneously. 
	The sounds babies enjoy making and listening to. 

The signs or words babies use, noting any words in home languages, to communicate what they want, like or dislike. 

Babies' developing vocabulary in their mother tongue, as well as English, noting which words are in English and which are in the home language. Note in which circumstances the different languages are used.

Early Support

Where babies look when you speak to them about objects and people nearby and when you point at the things and people you are talking about. 

Examples of babies learning to play their part in a conversation. Do they stop vocalising when you are talking and wait for their 'turn'? 

How babies watch and listen to other people who are talking. 

How babies react when their name is called. 

The different ways babies let you know that they understand what you say to them. 

The ways in which babies respond when you look at a picture book together and you talk about the items on the page. 

How babies use voice, gesture and words to attract attention, ask for things and refuse things. 

Occasions when babies begin to point. 

How babies participate in simple routines such as waving 'bye bye'. 


	Try to 'tune in' to the different messages young babies are attempting to convey. 

Find out from parents greetings used in English and in languages other than English; encourage staff, parents and children to become familiar with them. 

Recognise and value the importance of all languages spoken and written by parents, staff and children.

Early Support

Watch children and think about how they tell you what they want, for example by cuddling in when they want more cuddles, wriggling their fingers when they want to be picked up and crying to show they are uncomfortable or wet. 

Respond to children's attempts to communicate so they know they have succeeded. 

Put into words what you think children are trying to tell you. 

Play games such as peek-a-boo and recite rhymes such as 'Pat-a-cake' and 'Round and Round the Garden', using associated actions and gestures. 

Play give-and-take games where toys and objects are exchanged. 

Share books to promote shared attention - books help you to know you are focused on the same things as you talk about them. 

Tell children the names of the things and people they see in books and all around them. 

Recast what children are trying to communicate by taking their incomplete utterances and giving them back the language they need. When a child pushes something away you might say "You don't like that, do you?". 

Copy the first attempts at words that children make so that they can see and hear the full version. When a child says "mo" you might say "More? You want more?". 


	Communicate with parents to exchange and update information about babies' personal words. 

Display lists of words from different home languages, and invite parents and other adults to contribute. Include languages such as Romany and Creole, since seeing their languages reflected in the setting will encourage all parents to feel involved and valued.




Linking Sounds and Letters

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Enjoy babbling and increasingly experiment with using sounds and words to represent objects around them.

Early Support
Turns immediately to familiar voices across a room. 

Responds to music by swaying, bouncing and so on. 

Locates the direction sounds come from by looking appropriately in the direction of the sound. 

Recognises the voices of key people in their life. 

Associates meaning with some environmental sounds, for example, hears a telephone and immediately looks at it. 

Enjoys singing or rhyme games. 

Anticipates actions, tickles and so on from sounds and tunes of songs and rhymes, for example, giggles at the end of 'Round and Round the Garden' waiting for the tickle to come. 

Bounces rhythmically when being sung to or when listening to music. 

Begins to imitate the voices of others, especially the vowels and 'ups and downs' of speech (intonation). 

Begins to imitate sounds and may copy you if you copy the child's sounds first. 

Voice starts to have the tone and rhythm (patterns and stresses of familiar phrases) of the language spoken at home. 

Imitates and joins in babble of others. 

Babbles, using consonants and vowels such as 'baba', 'gaga'. 

Tries lots of ways of making consonants in babble: 
- most common 'b', 'p', 'd', 't', 'g', 'k' are called stops; 
- 'm', 'n', 'ng' are called nasals. 

Produces and copies mouth movements for speech sounds, for example, putting lips together for 'm' and rounding lips for 'oo'. 

Begins to use varied double syllable sounds, for example, "Dadi", "Babu" or uses a variety of syllables in continued babbling, such as "Badago" (variegated babble). 

Copies and uses voice spontaneously as part of games or familiar routines, for example, "Bye-bye" or "All gone". 

Copies symbolic noises and parts of words (for example, "Chooo") and later produces them spontaneously (for example, "Aaah!" when cuddling toy). 

Uses a range of vowels from the language heard at home, such as 'i' as in bit, 'a' as in bat, 'e' as in bet and 'u' as in but. 

Imitates familiar consonants and vowel sounds associated with frequently-used toys and or pictures (for example "Baa-baa" for a sheep, "Moo-moo" for a cow). 

Babbles freely when alone or playing. 

Uses a wide range of consonants and vowels in babble or jargon. 

Own vocalisations sound more like speech and are recognised as 'words': you may say "That's his word for... ". 

Vocalises as attempts to copy words and later tries to imitate familiar spoken words. 
	The wide variety of sounds and words a baby produces.

Early Support

The ways in which babies show they are learning to locate the direction from which sounds and voices are coming. 

How babies respond when they hear a familiar voice or when their name is called. 

Examples of how babies respond to singing and rhymes. 

How babies imitate the sounds and intonation patterns of speech they hear around them. 

The range of speech sounds used by babies as they begin to babble. 


	Share the fun of discovery and value babies' attempts at words, for example, by picking up a doll in response to "baba".

Early Support

Watch and interpret children's behaviour and praise word-like sounds. 

Play peek-a-boo and action games to support babies' attention, sometimes over long periods of time. They also help to develop anticipation and offer children many opportunities to imitate and join in, which they will now do increasingly. 

Imitate the noises babies make, such as laughter and other vocalisations. 

Use bubbles to encourage repetition of the 'pop, pop, pop' sound you make as the bubble bursts. 

Don't correct children's attempts at words, but simply repeat what they are trying to say correctly. 

Respond to children's attempts at words by commenting on them, for example, when a child says "dogon", you say "Yes, the dog's gone home. He might come back later". 


	Find out from parents the words that children use for things which are important to them, such as "dodie" for dummy, remembering to extend this question to home languages. Explain that strong foundations in a home language support the development of English.




Communication, Language & Literacy – 16-26 Months

Language for Communication

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Use single-word and two-word utterances to convey simple and more complex messages.

Understand simple sentences.

Early Support
Looks at adult to gain attention before pointing.

Understands and follows simple instructions in context such as "Give me the ball" or "Kiss Daddy night-night". 

Plays 'ready, steady, go' or 'one, two, three, go' games, listening and waiting or sometimes imitating alongside speaker. 

Shows anticipation in relation to key phrases in games, for example, "I'm coming" in hide and seek or chasing games. 

Attends to speech directed to them and listens with interest to general talk. 

Learns to wait for others to finish what they are saying, resulting in better turn-taking with fewer vocal clashes. 

Builds vocabulary for familiar objects and events. 

Begins to combine words into simple sentences, usually two words at first. 

Understands word-object association. 

Understands approximately 50 words and then goes on to understand one or two new words each week. 

Recognises and will identify many objects and pictures when named. 

Picks out two or more objects from a group of four, for example "Give me the cup and the doll" and "Where's the... ?". 

Understands familiar words in new contexts each week, for example, learns that 'bath' means the bath in other people's houses as well their own bath at home. 

Selects familiar objects by name and will go and find objects when asked or identify objects from a group. 

Follows simple instructions, particularly if accompanied by gestures such as pointing to places, things or people. 

Follows directions if they are part of a game or relate to what they are doing, for example, responds to "Sit down", "Feed teddy" or "Come and sit down" when a snack or drink is put on the table. 

Names pictures of common objects when they are pointed to. 

Identifies simple body parts on self (for example, hair, eyes, ears and nose) and later points to body parts on others (for example, Mum's nose or Grandad's eyes). 

Uses at least ten words consistently although may still be best understood by familiar adults. 

Uses verbs and adjectives, for example, 'go', 'sleep', 'hot', 'big'. 

Uses words to comment on what is happening, for example, says "Bird" if they see one in the garden. 

Has favourite 'phrases' that are often used such as "That one". 

Sings along with favourite action rhyme (although words may not be clear). 

Comments on something that has just happened, for example, "Doggy" if they see a dog on the way home or "Fall down" if the blocks have just crashed over. 

Begins to use words to refer to people and things that are not present. 

Later, uses up to 20 words to: 
– name things and people; 
– comment on what is happening; 
– tell someone something;
– respond to an adult's   questions or comments;
– protest;
– express likes and dislikes;
– describe actions. 

Copies familiar expressions such as "Oh dear" or "All fall down". 

Waits for 'go' signal in 'ready, steady, go' games. 

Joins in simple narrative by answering questions about things that are very familiar, for example, to the question "What goes on your feet?" the child answers "Shoes", or by filling in the gaps so that when asked "Let's put your ... on" the child fills in "shoes". 

Uses a mixture of words or vocalisation combined with or instead of gesture when playing. 

Talks to self continuously when playing, although this may not be readily understood by adults. 


	The meanings young children generate in their language through the creative ways in which they use words. 

Young children's use of their first language, with peers and adults, and how children with several languages may use their home language in some circumstances, perhaps when they are very enthusiastic or excited about something, and English in others.

Early Support

How children show that they understand instructions. 

The different purposes for which children use language, for example, to name things and people, to comment on what is happening or to protest. 

How children show they understand the 'to and fro' nature of conversation, for example, by looking at you to get your attention before pointing at something. 

How children participate in repetitive games and rhymes, for example, do they show understanding and anticipation by waiting for "Go!" in Ready, steady, go! games? 

The different ways that children respond to general talk around them and to talk that is directed at them. 

The rate at which children's vocabulary grows. 

How children begin to sing along with favourite action rhymes. 

Which phrases children copy when you say them. 


	Recognise young children's competence and appreciate their efforts when they show their understanding of new words and phrases. 

Sensitively demonstrate pronunciation and ordering of words in response to what children say, rather than correcting them. 

Accept and praise words and phrases in home languages, saying English alternatives and encouraging their use. 

Plan to talk through and comment on some activities to highlight specific vocabulary or language structures, for example, "You've caught the ball. I've caught the ball. Nasima's caught the ball". This approach is helpful in encouraging all children's developing language skills.

Early Support

Watch and respond to children's attempts to communicate with you, using voice, facial expressions and gestures. 

Talk about what children are doing, have done and will do. 

Respond to children's gestures as well as to their vocal communication. 

Share photograph albums and remind children about the people and events in them. 

Talk about what other people are doing and about people who are not there, for example, "Raj is at school". 

Put into words what you think children are trying to tell you. 

Repeat children's words and attempts at sentences, adding new information so that they have a chance to see how a longer sentence can be made. For example "Baba upstairs" could become "Yes, Barbara's gone upstairs to get some cream for your sore knee". 

Recast (repeat) children's words within longer phrases, adding new information. 

Join in games that a child initiates. 

Spend time together talking about books and reading short stories, using pictures to help understanding. Ask the children to point to parts of pictures or to tell you what's happening. 


	Allow time to follow young children's lead and have fun together while talking about actions such as going up, down or jumping. 

Encourage parents whose children are learning English as an additional language to continue to encourage use of the first language at home. 

Provide books with repetitive stories and phrases to read aloud to children to support specific vocabulary or language structures.




Linking Sounds and Letters

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Listen to and enjoy rhythmic patterns in rhymes and stories.

Early Support
Enjoys nursery rhymes and demonstrates listening by trying to join in with actions or vocalisations. 

Later, sings along with favourite action rhymes (although words may not be clear). 

Imitates intonation of what they hear. 

Uses approximate forms of words to communicate, for example, "mu" for more and later "goggy" for dog. 

Imitates mouth movements to produce a variety of consonant and vowel combinations, for example, "Mama", "Boo-boo", "Bow-wow". Child may move mouth but not use voice. 

Uses a wide range of ups and downs (intonation) and rhythms to reflect mood, such as excitement, level of interest and involvement. 

Imitates words by copying some speech sounds and the correct number of syllables. 

Uses a wider range of vowel sounds in words such as 'ea' as in beat, 'ai' as in bait, 'oo' as in boot. 

Uses a range of consonant sounds in 'words' including 'p', 'd', 'b', 't', 'g', 'n', 'm', 'w', 'h'. 


	Young children's responses to music, rhymes and stories.

Early Support

How children listen and participate in nursery rhymes by trying to join in with actions and words. 

Early attempts at words by children compared with how an older child or adult would say that word. 

The range of vowel and consonant sounds used by children as they produce their first words. 


	Encourage young children to explore and imitate sound. Talk about the different sounds they hear, such as a tractor's "chug chug" while sharing a book.

Early Support

Draw attention to the noises that toys and animals make. Add sounds when playing, sharing a book or to everyday routines. Make animal sounds and other sounds for cars, aeroplanes and trains, and say "Splash!" when you fill a sink. 

Draw the children's attention to what is making a particular noise. 

Put on tapes of singing, rhymes and favourite stories. Sing along with them. Show children how much you love to hear music and sounds and how much they interest you. 


	Collect resources that children can listen to and learn to distinguish between. These may include noises in the street, and games that involve guessing which object makes a particular sound.




Communication, Language & Literacy – 22 - 36 Months

Language for Communication

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Learn new words very rapidly and are able to use them in communicating about matters which interest them.

Early Support
Points to and names simple pictures. 

Uses 'me' to refer to self. 

Asks simple questions using speech with a quizzical face. 

Talks aloud when playing with others. 

Says "Please" and "Thank you" with prompts. 

Uses words to alert adults to needs, for example, when hungry, thirsty or tired. 

Understands 'who', 'what', 'where' in simple questions. 

Understands more complex sentences such as "Put your toys away and we'll read a book". 

Responds appropriately to simple two-part instructions or requests such as "Get your shoes and put on your coat" or "Pick up the ball and give it to me". 

Identifies action words by pointing to the right picture, for example, "Who's jumping?". 

Shows understanding of prepositions 'in', and 'on', for example, by carrying out action "Put dolly in the box" or selecting correct picture. 

Will point to smaller parts of the body (such as chin, elbow or eyebrow) when asked to do so. 

Rapid growth in spoken vocabulary from at least 50 words rising steadily to over 200 words. 

Begins to make little 'sentences' by joining two words together such as "Daddy gone" and then making short phrases such as "Me got one". 

Later, makes longer sentences of three to four words such as "Mummy go shops now". 

Uses words to ask and find out about things. 

Uses words during play and almost all activities.

Uses words to ask for help, for example, when washing hands or going to the toilet. 

Answers simple questions, for example "Where's Mum?". 

Uses several pronouns correctly, such as 'I', 'me' and 'you'. 

Indicates 'no' through gestures or speech. 

Uses between ten and 15 action words such as 'eat', 'drink', 'sleep', 'wash', 'play' and 'finish'. 

Uses words to describe things such as "It's wet" or "It's too hot". 

Uses appropriate intonation to ask questions. 

Talks aloud to self when playing alone. 


	How children begin to use words to question and negotiate. 

Features of adult/child interaction, remembering these are culturally determined, and that conventions for interaction vary, both within and across speech communities.

Early Support

How children show they understand more complex sentences and instruction. 

The different ways in which children begin to combine words into short phrases and sentences. 

Ways in which children use language to ask for help. 

How children vary their intonation and stress patterns to ask questions or express surprise. 


	Talk about things which interest young children and listen and respond to their ideas and questions. For children learning English as an additional language, value non-verbal communications and those offered in home languages. Respond by adding to words, gesture, objects and other visual cues to support two-way understanding.

Early Support
Talk about what you're going to do, where you're going and what you have just done. 

Talk through TV programmes, videos or DVDs you've watched together. Children will not always understand what they have seen. 

Carry on recasting (repeating) what children say. This makes it clear you are listening and value what they say but also allows them to hear and see a more 'grown up' version. 

Help children begin to negotiate with one another using language. For example, if they want to join in a game or if another child has a toy they want to play with, talk about what they could say and model it for them. 


	Display pictures and photographs showing familiar events, objects and activities and talk about them with the children. 

Provide activities which help children to learn to distinguish differences in sounds, word patterns and rhythms.




Linking Sounds and Letters

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Distinguish one sound from another. 

Show interest in play with sounds, songs and rhymes. 

Repeat words or phrases from familiar stories.

Early Support
Picks out a familiar sound even when there is background noise, for example, "Dinner time", "No!" or "Stop now". 

Listens to and carries out simple directions. 

Recognises and joins in with songs and actions, such as 'The Wheels on the Bus'. 

Frequently repeats words or signs that they hear or see with one or more key words repeated. 

Listens with interest to the noises adults make when they read stories. 

Recognises and responds to many familiar sounds, for example, responding to a knock on the door by turning, looking at or going to the door. 

Listens to music and responds when it is turned off, for example, stops singing or dancing or turns to look at the stereo. 

Fills in the missing word or phrase in a known rhyme, story or game, for example, 'Humpty Dumpty sat on a... '. 

Notices a deliberate mistake in story telling or a rhyme. 

Builds vocabulary rapidly, understands more words than are in active vocabulary. 

Shows sustained interest in picture books. 

Recognises own name when written. 

Majority of words are intelligible to people the child does not know well. 

Produces six to eight consonant sounds in words, for example, 'p', 'b', 't', 'd', 'k', 'g', 'm', 'n', 'w'. 

Produces a wide range of vowels more accurately in words, for example, 'ou' as in bout, 'ea' as in bear, 'ou' as in bought, 'oa' as in boat. 

Tries to repeat many things adults say either saying the actual word or making a close match, such as "Um-beya" for umbrella. 

Adults who know the child understand what they are saying when words are joined into sentences. 


	The words, phrases and sounds children like to say or sing. 

The languages they understand and use.

Early Support

How the words and phrases used by a child become easier to understand as time goes by. 

Efforts by children to imitate words, even though they may only be able to manage an approximation of how adults and older children would say them, at first. 

Children's responses to music and how they signal they know that music has stopped. 

How children react when you make a deliberate mistake or miss out words or phrases in a familiar rhyme or storyline. Can they fill in the missing words? 

Ways in which children respond to familiar sounds, for example, by looking at the door when the doorbell rings or looking towards the food preparation area when the microwave pings. 

How the range of recognisable vowel and consonant sounds used by a child increases with time. 


	Encourage repetition, rhythm and rhyme by using tone and intonation as you tell, recite or sing stories, poems and rhymes from books. 

Use rhymes from a variety of cultures and ask parents to share their favourites from their home languages. 

Be aware of the needs of children learning English as an additional language.

Early Support

Keep background noise to a minimum. 

Share favourite books over and over again, particularly ones with repeated, rhythmical words that children can join in with. 

Repeat familiar tunes and words relating to people, objects and actions with which the children are familiar. Make these more interesting to listen to by using a strong beat, rhythm and lots of repetition. 


	Use puppets and other props to encourage listening and responding when singing a familiar song or reading from a story book


Communication, Language & Literacy – 30 - 50 Months

Language for Communication

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Use simple statements and questions often linked to gestures. 

Use intonation, rhythm and phrasing to make their meaning clear to others. 

Join in with repeated refrains and anticipate key events and phrases in rhymes and stories. 

Listen to stories with increasing attention and recall. 

Describe main story settings, events and principal characters. 

Listen to others in one-to-one or small groups when conversation interests them. 

Respond to simple instructions. 

Question why things happen and give explanations. 

Use vocabulary focused on objects and people that are of particular importance to them. 

Begin to experiment with language describing possession. 

Build up vocabulary that reflects the breadth of their experiences. 

Begin to use more complex sentences. 

Use a widening range of words to express or elaborate on ideas.

Early Support
Understands use of objects, for example "What do we use to cut things with?". 

Can identify picture or object with three critical elements, for example, 'big girl jumping'. 

Shows understanding of prepositions such as 'under', 'on top', 'behind' and 'next to' by carrying out action or selecting correct picture.

Identifies objects by description, for example, 'the wet one' or 'the dirty one'. 

Understands all pronouns: 'they', 'he', 'she', 'him', 'her'. 

Uses words to: 
- give reasons; 
- say what they want; 
- play with others; 
- direct others;
- tell others about things. 

Can retell a simple past event in correct order, for example, went down slide, hurt finger and later can retell a simple story recalling events and characters. 

Provides appropriate information in response to 'what' and 'where' questions. 

Can give information about own life and favourite things. 

Answers 'yes/no' questions appropriately. 

Uses a range of tenses, for example, 'play', 'playing', 'will play' and 'played'. 

Asks increasingly detailed questions to find out information. 

Answers questions more fully, providing more than one piece of information. 

Uses plurals, for example, 'cats'. 

Uses possessives, for example, 'the boy's teddy'. 

Knows when to wait while others are talking and can control the urge to butt in. 

Realises the correct volume to talk at, not too loud or quiet. 

Likes saying learned expressions such as name and age or address. 

Sings on own. 


	The gestures and body language children use. 

Children's responses to stories and information books you read with them. 

How children act out rhymes and stories. 

Instances of children recalling and recounting their own experiences and sharing them with others. 

How children take account of what others say during one-to-one conversations. 

Children's understanding of instructions and the questions they ask. 

The range and variety of words that children use. 

How children are beginning to develop and expand on what they say, for example, "Come in, it's time for dinner. You'll get hungry if you stay out there". 

Children's developing use of a preferred language and whether this has changed since, for example, attending the current setting. 

Early Support
The different ways children answer "Yes", "No", "What?" and "Where?" questions. Do they provide appropriate information in response to different types of language? 

How children begin to add grammatical markers to the ends of words to indicate verb tense, possession or plurality, for example, "Play", "Playing", "Played". 

Examples of how children participate in group discussions. Can they wait for their turn while other people are talking? 


	Talk with children to make links between their gestures and words, for example, "Your face does look cross. Has something upset you?". 

Support children in using a variety of communication strategies, including signing, where appropriate. 

Listen to children and take account of what they say in your responses to them. 

Choose stories with repeated refrains, dances and action songs involving looking and pointing, and songs that require replies and turn-taking such as 'Tommy Thumb'. 

Share rhymes, books and stories from many cultures, sometimes using languages other than English, particularly where children are learning English as an additional language. 

Give children clear directions and help them to deal with those involving more than one action, for example, "Put the cars away, please, then come and wash your hands and get ready for lunch". 

When introducing a new activity, use mime and gesture to support language development. Showing children a photograph of an activity such as hand washing helps to reinforce understanding. 

Provide practical experiences that encourage children to ask and respond to questions, for example, explaining pulleys or wet and dry sand. 

Introduce new words in the context of play and activities. 

Show interest in the words children use to communicate and describe their experiences. 

Help children expand on what they say, introducing and reinforcing the use of more complex sentences.

Early Support
Respond to children's requests and communication using language that gives descriptions and explanations. 

Continue to share stories together and talk about the characters and events, including how characters might be feeling. 

Collect photographs, leaflets, tickets and drawings of things your child has enjoyed or been involved with. Display them in scrapbooks or photograph albums that you can look through together, talking about what you did. 


	Encourage children to express their needs and feelings in words. 

Provide opportunities for children whose home language is other than English, to use that language. 

Find out from parents how children make themselves understood at home; confirm which is their preferred language. 

Set up a listening area where children can enjoy rhymes and stories. 

Introduce 'rhyme time' bags containing books to take home and involve parents in rhymes and singing games. Ask parents to record regional variations of songs and rhymes in other languages. 

Introduce, alongside books, story props, such as pictures, puppets and objects, to encourage children to retell stories and to think about how the characters feel. 

Help children to build their vocabulary by extending the range of their experiences. 

Ensure that all practitioners use correct grammar.




Linking Sounds and Letters

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Enjoy rhyming and rhythmic activities. 

Show awareness of rhyme and alliteration. 

Recognise rhythm in spoken words.

Early Support
Is able to follow directions (if not intently focused on own choice of activity). 

Listens eagerly to stories and requests favourites over and over again. 

Notices if adult uses wrong language in familiar story. 

Concentrates and listens for more than ten minutes in adult-led activities that they enjoy. 

Looks at books independently. 

Takes part in 'reading' by filling in words and phrases. 

Can remember three or four items shown on a list, for example, a picture shopping list of apples, oranges and bananas. 

Can remember a spoken list of three objects or names (with no visual clues). 

Speaks in longer sentences. 

Shows interest in letter forms. 

Can copy letter forms. 


	The rhymes and rhythms that children enjoy, recite and create in words and music, for example, tapping out the rhythms of their names.

Early Support

How long children are able to listen to a story being read to them one-to-one or in a group of children. 

Occasions when children express their enjoyment of stories and rhymes and how they participate as part of a group. 

How many items children can remember when talking with an adult or looking at a picture book and talking about the things they see. 

Ways in which children begin to combine more than one consonant sound together into consonant blends as their use of spoken language develops. 


	When singing or saying rhymes, talk about the similarities in the rhyming words. Make up alternative endings and encourage children to supply the last word of the second line, for example, 'Hickory Dickory boot, The mouse ran down the...'.


	When making up alliterative jingles, draw attention to the similarities in sounds at the beginning of words and emphasise the initial sound, for example, "mmmmummy", "shshshshadow", "K-K-K-K-Katy".




Communication, Language & Literacy – 40 – 60+ Months

Linking Sounds and Letters

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Continue a rhyming string. 

Hear and say the initial sound in words and know which letters represent some of the sounds. 

Hear and say sounds in words in the order in which they occur. 

Link sounds to letters, naming and sounding the letters of the alphabet. 

Use their phonic knowledge to write simple regular words and make phonetically plausible attempts at more complex words.

Early Support
Can write a few letters when named and make a good attempt at writing own name. 

Can recognise several letters. 

Makes attempts at reading familiar words in picture books. 

Produces more than half of the consonant sounds accurately. 

Produces some consonant blends (for example, 'tr' in tree, 'bl' in blue). 

Produces almost all vowel sounds accurately. 

Starting to mark two and three syllables in words. 


	Children's alternative versions of favourite rhymes that draw upon their phonic knowledge. 

Children's knowledge of initial sounds at the beginning of words, short vowel sounds within words and endings of words. For example, Ranjit notices the letters in his name whenever he sees them, such as 'j' at the beginning of jam. 

How children link sounds to letters and begin to use this knowledge to write words, for example, "Pz cn I hv a d" (Please can I have a drink). 

Children's confidence in blending and segmenting and in using grapheme-phoneme knowledge to read and spell regular consonant-vowel-consonant (CVC) words, including consonant digraphs and long vowels. 

The ways in which children use their phonic knowledge and the number of grapheme-phoneme correspondences used for reading and writing in a variety of contexts. 

How children read simple words by sounding out and blending the phonemes all through the word from left to right.


	Talk to children about the letters that represent the sounds they hear at the beginning of their own names and other familiar words. Incorporate these in games. 

Demonstrate writing so that children can see spelling in action. Encourage them to apply their own grapheme-phoneme knowledge to what they read and write. 

When children are ready (usually by the age of five), provide systematic regular phonics sessions. These should be multi-sensory in order to capture their interests, sustain motivation and reinforce learning.


	Ensure that role-play areas encourage writing of signs with a real purpose, for example, a pet shop. 

Plan fun activities and games that help children create rhyming strings of real and imaginary words, for example, Maddie, daddy, baddie, laddie. 

When practitioners judge that children are ready to begin a programme of systematic phonic work they should refer to the guidance on the EYFS CD-ROM, which can be found in areas of Learning and Development: Communication, Language and Literacy: Early Reading. This will support practitioners working in the EYFS and beyond to start teaching the phonic knowledge and skills children need to be able to recognise words and read them with fluency by the end of KS1. Practitioners need to make principled professional judgements as to when individual children are ready to start such work. For most children this will be by the age of five.




Personal, Social & Emotional 

Development

· Birth – 11 Months

· 8 – 20 Months

· 16 – 26 Months

· 22 – 36 Months

· 30 – 50 Months

· 40 – 60+ Months

Personal, Social & Emotional Development – Birth – 11 Months

Self-confidence and Self-esteem

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Seek to be looked at and approved of.
Find comfort in touch and in the human face. 
Thrive when their emotional needs are met. 
Gain physical, psychological and emotional comfort from 'snuggling in'.

Early Support

Makes sounds and movements to initiate social interaction. 
Uses vocalisations to communicate needs and discomfort. 
Plays active role in conversation-like exchanges. 
Recognises and is most responsive to prime carer's voice: face brightens, activity increases when familiar carer appears. 
Prefers particular people, for example, is happier and more settled with preferred carers and is unsettled or distressed with less familiar people. 
Snuggles into your body when held.
Shows affection. 
Is wary of unfamiliar events. 
Gets upset if toy is taken away. 

Calms from being upset when held, rocked, spoken or sung to with soothing voice. 

Shows pleasure at being tickled and other physical games. 

Enjoys playing with hands, fingers, feet and toes. 


	How young babies respond to attention, such as making eye contact or vocalising. 
Young babies' body language when their needs have been met. 
The circumstances in which babies will play by themselves when people are nearby to watch over them. 
The people babies like to be with.
Early Support

How babies respond to strangers and unfamiliar events. 

How and when babies make eye contact with you. 

The ways in which babies show they like to be with particular people. 

How babies behave when their parent leaves at the beginning of a session and when they return. 


	Recognise that young babies will find comfort from 'snuggling in' with a variety of objects and people. 

Talk to a young baby when you cannot give them your direct attention, so that they are aware of your interest and your presence nearby.


	Provide a sofa or comfy chair so that parents, practitioners and young babies can sit together. 

Have special toys for babies to hold while you are preparing their food, or gathering materials for a nappy change. 

Plan to have times when babies and older siblings or friends can be together. 

Ensure that babies feel safe and loved even when they are not the centre of adult attention.




Making Relationships

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Enjoy the company of others and are sociable from birth. 

Depend on close attachments with a special person within their setting. 

Learn by interacting with others.

Early Support
Cries to express needs, for example, when hungry, angry or in pain. 
Responds to calming input, for example, patting, rocking, wrapping and cuddling.
Stops crying when picked up. 
Sucks on hands, clothes, or pacifier to calm self. 
Recognises and is most responsive to prime carer's voice, for example, may become more vocal, active or make more eye contact. 
Looks intently at faces nearby and later watches speaker's face carefully. 
Begins to hold eye contact with you. 
Turns eyes and or head towards voice. 
Maintains eye contact during interactions with a familiar person or smiles and makes sound in response to eye contact. 
Gazes a long time at your face, especially when feeding. 
Smiles in response to touch or sound. 
Smiles or quietens to familiar voice or face. 
Smiles at interesting objects. 

Shows emotional responses to other people's emotions, for example, smiles when smiled at and becomes distressed if hears another child crying. 
Smiles at another person. 
Smiles more often to familiar rather than unfamiliar people. 
Responds when talked to, for example, moves arms and legs, changes facial expression, moves body and makes mouth movements. 
Makes own sounds when talked to, especially to parent and when a smiling face is used. 

Makes special sounds to get attention. 

Copies facial expressions and mouth shapes, for example, sticking out tongue, opening mouth and widening eyes. 

Produces and copies non-speech sounds such as coos, raspberries, effort grunts, shrieks and squeals. 

Shows anger if physically restrained, for example, cries when held still for injection or medication. 

Laughs and squeals to express pleasure when happy or excited. 

Shows distress at being left alone. 

Shows pleasure at return of parent or familiar carer. 

Likes cuddles and being held: calms, snuggles in, smiles, gazes at carer's face or strokes carer's skin. 

Responds to facial expressions of happiness and sadness in others, for example, smiles if adult smiles or frowns if adult frowns. 


	The sounds and facial expressions young babies make in response to affectionate attention from their parent or key person.

Ways in which young babies respond to, or mimic, their key person's facial expressions or movements.

Early Support

How young babies' behaviour changes in response to what other people do or say.

The way in which young babies cry to attract attention when they are hungry, angry or in pain. 

How babies respond to being calmed. 

The circumstances in which young babies look at other people's faces. 

How patterns of looking and eye contact change over time and how long babies maintain eye contact with adults. 

Occasions when babies gaze at adults and how they do so. 

How young babies respond when you pick them up and cuddle them. 

What makes babies smile or laugh. 

How young babies react if they are left on their own. 

Occasions that babies begin to enjoy and participate in interactive games such as peek-a-boo. 


	Ensure that the key person is available to greet a young baby at the beginning of the session, and to hand them over to parents at the end of a session, so that the young baby is supported appropriately and communication with parents is maintained. 

Engage in playful interactions that encourage young babies to respond to, or mimic, adults. 

Ensure all staff have detailed information about the home language experiences of all children.

Early Support

When you talk to babies, make sure you are face to face. 

It's important to share quiet moments together. 

Babies enjoy the intimacy of being close and looking at each other. They are learning about people and themselves as they do so. 

Comment when babies move or make sounds, for example, when a baby burps, say "Do you feel better now?". 

Touch is very important. Stroking, tickling and cuddles all help babies to become aware of you and enjoy being with you and listening to you. 

Keep close and encourage babies to feel or look at your face. Let them feel your lips when you're talking or making play noises. Young babies find faces very interesting. 

Copy the sounds, mouth movements and facial expressions that babies use. Sometimes they'll start to copy you too. 

Copy any sounds and gestures babies make while they're watching you. 

Watch out for how babies show frustration or discomfort and for how this changes once they're comforted or satisfied. When babies cry, lift them up and reassure them. 

Rock babies rhythmically to songs and music. 

Watch out for how babies show that they've had enough and want to stop interaction. They may start to cry, stiffen, lean away from you or close their eyes and mouth. Give the two of you a break – they will show you when they're ready to play again. 

Call a baby's name gently as you approach them and say "Up you come!". Wait to see if they can show you that they want to be picked up. 

'Mirror' a baby's feelings through your voice intonation, body movement and facial expressions. This shows them that you are 'tuning in' to their moods. 


	Repeat greetings at the start and end of each session, so that young babies recognise and become familiar with these daily rituals.

Plan to have 'conversations' with young babies. 

Share knowledge about languages with staff and parents and make a poster or book of greetings in all languages used within the setting and the community.




Personal, Social & Emotional Development – 8 – 20 Months

Self-confidence and Self-esteem

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Feel safe and secure within healthy relationships with key people.

Sustain healthy emotional attachments through familiar, trusting, safe and secure relationships. 

Express their feelings within warm, mutual, affirmative relationships.

Early Support

Expresses affection to familiar carers. 

Likes to be close to adult and may cry and try to follow (by looking, reaching or crawling) when familiar adult leaves room. 

Looks back to familiar adult to check if not sure about something (for example, looks back to check your reaction if a stranger tries to pick them up). 

Explores new toys and environments, but looks back to you regularly to 'check in'. 

Needs reassurance from you when in a social situation with strangers. 

May become distressed and anxious if left somewhere without their familiar adult. 

Clings to adult and hides face when feeling scared or overwhelmed. 

Uses familiar adult for 'emotional refuelling' when feeling tired, stressed or frustrated, for example, stops playing to have a cuddle or sits quietly snuggled in on your lap for a few minutes. 

Takes favourite comfort toy or other object with them when has a nap. 

Uses comfort toy or object to calm self when in an unfamiliar environment. 

Prefers to be with familiar people. 

Enjoys sharing new experiences. 

Points to draw other people's attention to things of interest. 


	The sounds, words and actions that babies use to show feelings such as pleasure, excitement, frustration or anger.

Early Support
How babies show they like being close to adults. 

How babies express affection.

How babies look at you to check your reaction when they are not sure of something. 

How babies seek emotional reassurance when they are tired, stressed or frustrated. 

How babies identify a favourite toy and use it to comfort themselves. 

How babies show they prefer to be with familiar rather than unfamiliar people. 


	Establish shared understandings between home and setting about ways of responding to babies' emotions.


	Have resources including picture books and stories that focus on a range of emotions, such as 'I am happy'.




Personal, Social & Emotional Development – 16 - 26 Months

Self-confidence and Self-esteem

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Make choices that involve challenge, when adults ensure their safety. 

Explore from the security of a close relationship with a caring and responsive adult. 

Develop confidence in own abilities.

Early Support
Demonstrates sense of self as an individual, for example, wants to do things independently, says "No" to adult, and so on. 

Resists interference with ongoing activity. 

Enjoys attention, likes to display skills to others. 

Repeats actions when praised or reacted to. 

Plays happily alone but near a familiar adult. 

Watches the emotional reactions of familiar adults and uses them to guide in new situations, for example, watches your face before approaching a strange dog or climbing steps on a slide and stops if you look anxious. 

Uses a familiar adult as a secure base from which to explore independently in new environments, for example, ventures away to play and interact with others, but returns for a cuddle if becomes anxious. 

Seeks affection when tired or afraid. 

Actively draws others into social interaction. 

Smiles or laughs when successful in play or an activity. 

Expresses discomfort, hunger, thirst and wishes to you. 

Shows persistence in expressing needs or wishes if not met. 


	The challenges that children set themselves such as climbing on to a big chair and turning to sit down. 

How children grow in confidence as they adapt to a setting.

Early Support
Occasions when babies become confident to play happily on their own but near a familiar adult. 
How babies watch your face and facial expression to guide them in new situations. 
How babies cling when tired or afraid. 
How babies begin to assert themselves and show resistance to adults. 
How babies demonstrate their growing independence, wanting to do things for themselves and learning to say "No". 


	Be aware of and alert to possible dangers, while recognising the importance of encouraging young children's sense of exploration and mastery. 

Involve all children in welcoming and caring for one another.


	Consider ways in which you provide for children with disabilities to make choices, and express preferences about their carers and activities. 

Display photographs of carers, so that when young children arrive, their parents can show them who will be there to take care of them.




Personal, Social & Emotional Development – 22 - 36 Months

Self-confidence and Self-esteem

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Begin to be assertive and self-assured when others have realistic expectations of their competence. 

Begin to recognise danger and know who to turn to for help. 

Feel pride in their own achievements.

Early Support
Shows sense of own autonomy. 

Assertive of own wishes and needs; is sometimes confrontational. 

Starts to know their own mind and expresses this through action, gesture or spoken words, for example, "No want bath" or "No go bed". 

Strong sense of ownership of toys, but will also share at times. 

Shows active sense of humour; does things to make others laugh. 

Very aware of others' reactions; likes to demonstrate prowess. 

Responds positively to a variety of familiar adults. 

Searches out adult when hurt or distressed. 

Is jealous of sharing parents' attention. 

Shows affection towards other children and younger siblings. 

Demonstrates concern for others when they are upset, for example, offers favourite toy, pats arm or back, offers cuddle and so on. 

Shy with strangers, especially adults; may hide against a more familiar adult when introduced. 


	Children's ability to value what they do themselves and what others do. 

How children show their enthusiasm for things they like, or their anxiety about things that concern them.

Early Support
How children show they are becoming more confident with a range of different carers. 

How children begin to show affection and concern when other children are upset. 

How children search out adults when they are hurt or distressed. 

The circumstances in which children continue to be shy, for example, with strangers. 


	Describe what different children tried to do, or achieved, emphasising that effort is worthwhile.

Support children's symbolic play, recognising that pretending to do something can help a child to express their feelings.


	Record individual achievements which reflect significant progress for every child: one may have stepped on the slide, another may be starting to play readily with others. 

Seek and exchange information with parents about young children's concerns, so that they can be reassured if they feel uncertain.




Making Relationships

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Learn social skills, and enjoy being with and talking to adults and other children. 

Seek out others to share experiences. 

Respond to the feelings and wishes of others.

Early Support
Maintains attachments with special people, for example, shows affection, prefers them for interaction and uses them for comfort and security. 

Enjoys conversation with carers. 

Engages in play with other children. 

Enjoys gaining attention of others and sustaining interaction. 

Seeks to comfort others, for example, with hugs or offering toy. 

Complies with requests, although may also be stubborn. 

Shows understanding of some rules and routines. 

May intentionally hurt another person if angry, for example, may hit another child if they take a toy away. 

May have a tantrum if frustrated or misunderstood. 

Shows embarrassment. 


	The strategies that children use to join in play with individual children or groups of children.

Early Support

How children behave when they are the centre of attention. 

In what circumstances children have tantrums or express frustration. 

Whether children show embarrassment. 


	Ensure that children have opportunities to join in. Help them to recognise and understand the rules for being together with others, such as waiting for a turn.

Early Support

Give children opportunities to express choice by offering them a range of games to play. 

At the end of the day, talk about the things you did together: "What was the best thing we did?". 

Provide many different opportunities for children to play and communicate with one another. 

Help children to begin to negotiate with one another using language. For example, if they want to join in a game or if another child has a toy that they want to play with, talk about what they could say. Model the language for them. 

In turn-taking games, help children to learn how to wait to take a turn, say "Ready? Wait, it's my turn first" and "Whose turn is it now?". 

As children play more often independently, encourage them to come and find you. This helps them to move and explore and lets them know that you're still available, even though you are out of physical contact or sight. 

Say "Hello" or "Hi" and "Goodbye" clearly and consistently when you arrive or leave and "Please" and "Thanks" to encourage the children in your setting to do the same. 

When children play together in the setting, remember that they can be possessive about their favourite toys. Make sure that there are plenty of 'neutral' toys to hand that can be shared. 

Understand that young children may want to be very independent sometimes, but will also be very clingy and need physical reassurance at times, particularly when tired, anxious or needing affection. Be available when children need emotional and physical support. 

Talk about the behaviour and intentions of adults and children in the setting so that children get more curious and interested and begin to understand what other people are doing. 


	Create areas in which children can sit and chat with friends, such as a snug den.




Self-Care

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Seek to do things for themselves, knowing that an adult is close by, ready to support and help if needed. 

Become more aware that choices have consequences. 

Take pleasure in personal hygiene including toileting.

Early Support
Dressing:

Puts on hat independently. 

Puts on shoes independently, but may not get the right feet or do them up. 

Takes off loose coat or shirt when undone. 

Can undo large buttons and Velcro fasteners. 

Removes shirt. 

Removes 'pull-down' garments. 

Pulls up own trousers. 

Pulls zipper up once fastened at the bottom. 

Independence skills:

Participates and helps with familiar routines with help from adults such as dusting, setting table or putting away toys. 

Enjoys responsibility of carrying out small tasks such as carrying a bag for Mum. 
	Examples of independence, for example, a child playing happily with building blocks, or putting their cup back on a table. 

What children choose to do when presented with several options.


	Support children's growing independence as they do things for themselves, such as pulling up their pants after toileting, recognising differing parental expectations. 

Talk to children about choices they have made, and help them understand that this may mean that they cannot do something else. Enlist support to ensure children learning English as an additional language can express 

Early Support
Dressing:

Practise taking off a large loose t-shirt or jumper. Start by removing arms so that clothing is around the children's necks. Place children's hands on the neckband and help them to pull it over their heads. Once this has been mastered, leave one arm in the sleeve and show them how to hold the edge of the sleeve while pulling the other arm out. Later, repeat this with the other arm. 

Guide arms into open-fronted coats and encourage children to do this independently. Do the same with pulling on socks. This is best demonstrated sitting on the floor with the child facing forwards between your legs. 

Encourage children to hang up their own coats on a coat rack at child height. 


	Allow children to pour their own drinks, serve their own food, choose a story, hold a puppet or water a plant. 

Choose some stories that highlight the consequences of choices. 

Provide pictures or objects representing options to support children in making and expressing choices.




Personal, Social & Emotional Development – 30 - 50 Months

Self-confidence and Self-esteem

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Show increasing confidence in new situations. 

Talk freely about their home and community. 

Take pleasure in gaining more complex skills. 

Have a sense of personal identity.

Early Support
Likes to sit, have a cuddle and share events of the day with a familiar adult. 

Uses adults as sources of knowledge, comfort and shared activities. 

May form a special friendship with another child. 

Is more outgoing towards strangers and more confident in new social situations, for example, playgroup, but may be anxious at first. 

Able to share and take turns to some extent, but also selfish at times. 

Has strong sense of own space and possessions; likes to arrange own toys. 

Likes to point out self in photos. 

Shows growing autonomy and self-will. 

Can sometimes be stubborn or negative and react badly to frustration. 

Shows strong personal preferences for food, clothes and so on. 

Expresses personal views in conversation. 

May argue to achieve own wishes. 

More independent in self-care; takes pride in appearance. 


	Instances of children's confidence and how they express their needs. 

Children's ability to talk about, and take pride in, their homes and communities.

Early Support
Examples of when children like to sit, have a cuddle and share the events of the day with a familiar adult. 

Occasions when children form a particular friendship with another child for the first time. 


	Ensure that key practitioners offer extra support to children in new situations. 

Create positive relationships with parents by listening to them and offering information and support. 

Encourage children to talk about their own home and community life, and to find out about other children's experiences. Ensure that children learning English as an additional language have opportunities to express themselves in their home language some of the time. 

Anticipate the best from each child, and be alert for evidence of their strengths.


	Plan extra time for helping children in transition, such as when they move from one setting to another or between different groups in the same setting. 

Provide role-play areas with a variety of resources reflecting diversity.




Making Relationships

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Feel safe and secure, and show a sense of trust. 

Form friendships with other children. 

Demonstrate flexibility and adapt their behaviour to different events, social situations and changes in routine.

Early Support
Enjoys talking about present and recent experiences. 

Understands causes of some feelings, for example, feel sad because a toy is broken or feel frustrated because they cannot go outside to play. 

Conscious of adult approval or disapproval for own actions, for example, checks to see if adult is looking before being naughty or looks guilty if 'caught in the act'. 

Knows own mind and expresses it, for example, objects to having bath, getting dressed or going to bed. 

Defends own possessions. 

Shows initiative and autonomy in relating with others. 

Is curious about others and will modify behaviour to fit in with what others are doing, for example, removing shoes and socks before going on slide after seeing others doing this. 

Identifies self with children of same age and sex. 

Likes to perform for others. 


	Ways in which children show that they feel safe and cared for. 

Children who like to be with others, and those who need support to join in. 

Children's strategies for coping with change.

Early Support

How adult approval or disapproval affects what children do. 

Children's awareness of the feelings other people have, for example, that another child is crying because a toy is broken. 

The different ways in which children show they know their own mind and what they want. 

The circumstances in which children like to perform for other people. 


	Establish routines with predictable sequences and events. 

Encourage children to choose to play with a variety of friends, so that everybody in the group experiences being included. 

Prepare children for changes that may occur in the routine.

Early Support

At the start of the day, talk to the children about what you're going to do, the people they will see and the places they will visit. Remind them at the end of the day what they have done. 

As children's understanding of language increases, begin to tell them about everyday activities in advance. Do this about five minutes before you want them to change activity. Then, when you get to the time, say "Now, it really is time to stop playing. Let's go and have a story". 

Establish clear limits and boundaries and stay in control of routines. This gives children predictable routines and a better understanding of your expectations. If children refuse, follow activities which are disliked with activities that they like, as a reward. 

During everyday routines, ask children to tell you what happens next in a sequence of activities and what objects or toys you will need to get ready so that they can show you how much they know about the order of events. 

Be consistent about using and expecting attempts at saying "Please" and "Thank you" or "Ta". 


	Provide stability in staffing and in grouping of the children. 

Provide time, space and materials for children to collaborate with one another in different ways, for example, building constructions. 

Provide a role-play area resourced with materials reflecting children's family lives and communities.




Self-Care

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Show willingness to tackle problems and enjoy self-chosen challenges. 

Demonstrate a sense of pride in own achievement. 

Take initiatives and manage developmentally appropriate tasks.

Early Support
Dressing:

Puts arms into open-fronted coat or shirt when held up. 

Hangs up own coat. 

Finds items of clothing in the dressing-up box. 

Pulls down own pants when using the toilet. 

Independence skills:

Asks for help or support when needed. 

Note: Early Support material relating to feeding, washing and toileting appears in Physical Development: Health and Bodily Awareness 


	Instances of children celebrating their achievements. 

How children use their own ideas to develop play.


	Give children time to try before intervening to support and guide them. 

Create an atmosphere where achievement is valued. 

Encourage children to solve problems, and support them by clarifying the problem with them.


	Plan opportunities for children to take the initiative in their learning. 

Provide means for children to keep track of, and share, their achievements. 

Build on children's ideas to plan new experiences that present challenges.




Personal, Social & Emotional Development – 40 – 60+ Months

Self-confidence and Self-esteem

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Express needs and feelings in appropriate ways. 

Have an awareness and pride in self as having own identity and abilities. 

Respond to significant experiences, showing a range of feelings when appropriate. 

Have a developing awareness of their own needs, views and feelings, and be sensitive to the needs, views and feelings of others. 

Have a developing respect for their own cultures and beliefs and those of other people.
Early Support
Is confident in seeking comfort, reassurance and help from special people. 

Approaches adults with a degree of social skill. 

Can express wishes and needs clearly and understands when not immediately met. 

Is able to negotiate, argue point of view and accept others' perspectives. 

Shows compliance with social expectations. 

Often actively seeks sharing and fairness. 

Has strong sense of fun and humour; is able to engage others in pleasurable interaction. 

Positively values playing with other children and joins in shared play. 

Approaches new challenges with assurance in own ability. 

Is aware of own strengths and weaknesses. 

Can describe self in positive terms and talk about abilities. 

Welcomes and values praise for achievements.

Enjoys talking about past experiences, the present and future plans. 

Identifies with own immediate family, relations and family friends. 

Enjoys taking part in family routines and chores. 

Takes pride in own appearance. 

Practices good self-care, often without prompting. 


	The different ways children find to express their feelings, such as, "We are going to the tree house because the scary monsters are after us". 

Children's pleasure in who they are and what they can do. 

How children show their own feelings and are sensitive to the needs, views and feelings of others. 

Children's awareness and appreciation of their own cultures and beliefs and those of other people.


	Invite people from a range of cultural backgrounds to talk about aspects of their lives or the things they do in their work, such as a volunteer who helps people become familiar with the local area. 

Support children's growing ability to express a wide range of feelings orally, and talk about their own experiences. 

Encourage children to share their feelings and talk about why they respond to experiences in particular ways. 

Explain carefully why some children may need extra help or support for some things, or why some children feel upset by a particular thing. This helps children to understand that when it is required their individual needs will be met. 

Help children and parents to see the ways in which their cultures and beliefs are similar, encouraging them to contribute to everyone's knowledge and understanding by sharing and discussing practices, resources, celebrations and experiences.


	Make a display with the children, showing all the people who make up the 'community' of the setting. 

Plan circle times when children can have an opportunity to talk about their feelings and support them by providing props, such as a sad puppet, that can be used to show how they feel. 

Keep a diary with children, and refer to it from time to time to help them recall when they were happy, when they were excited, or when they felt lonely. 

Collect information that helps children to understand why people do things differently from each other, and encourage children to talk about these differences. 

Share stories that reflect the diversity of children's experiences.




Making Relationships

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Value and contribute to own well-being and self-control. 

Form good relationships with adults and peers. 

Work as part of a group or class, taking turns and sharing fairly, understanding that there needs to be agreed values and codes of behaviour for groups of people, including adults and children, to work together harmoniously. 

Early Support
Understands that own actions affect other people, for example, becomes upset or tries to comfort another child when they realise they have upset them. 

Monitors other children's behaviour with a sense of right and wrong. 

Generally more cooperative and amenable to rules and routines, has fewer tantrums. 

Knows cannot always have what they want when they want it. 

Is conscious of and curious about sex differences. 

Gets satisfaction from doing things with other children and adults. 

Joins in imaginative play, for example, in the home corner. 

More confident in new social situations, for example, playgroup, but may be anxious at first. 


	Children's acceptance that they may need to wait for something, or to share things. 

Children's relationships with other children and with adults.

Early Support

Examples of children cooperating with other children or with an adult. 

How children show you they understand that they cannot always have what they want, when they want it. 

How children react to new social situations. 

Children's understanding that their own actions affect other people. 


	Support children in linking openly and confidently with others, for example, to seek help or check information. 

Ensure that children and adults make opportunities to listen to each other and explain their actions. 

Be aware of and respond to particular needs of children who are learning English as an additional language.


	Provide activities that involve turn-taking and sharing. 

Involve children in agreeing codes of behaviour and taking responsibility for implementing them.




Physical Development

· Birth – 11 Months

· 8 – 20 Months

· 16 – 26 Months

· 22 – 36 Months

· 30 – 50 Months

· 40 – 60+ Months

Physical Development– Birth – 11 Months

Movement and Space

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Make movements with arms and legs which gradually become more controlled. 

Use movement and sensory exploration to link up with their immediate environment.

Early Support
Turns head to the side when placed on tummy. 

Turns head or eyes towards diffuse light or interesting objects. 

Closes eyes to bright light. 

Can move eyes to look at different parts of objects and pictures. 

When lying on back or propped up, moves eyes to follow face or object moving slowly from side to side, close to face. 

Can lift head when lying on tummy and move it from side to side. 

When lying on tummy, lifts head up in the middle and uses forearms to support. 

Holds head in the middle (not to one side or the other) when lying on back. 

Able to control head when supported in an upright position: head does not flop forwards or backwards. 

Is able to hold head steady for several seconds when being moved from lying to sitting. 

Moves head to look around when lying on back or supported in sitting. 

Holds head and upper body up by themselves when supported in sitting. 

When lying on tummy can lift head and chest and support self with straight arms and flat hands. 

Raises head to look at feet when lying on back. 

Presses down feet or straightens body when held standing on a hard surface. 

Moves arms and legs, arms more than legs and chuckles when played with. 

Arm and leg movements become smoother and more continuous, no longer so sudden and jerky. 

Makes crawling movements with arms and legs when lying on tummy. 

Kicks legs vigorously, one leg then the other. 

When lying on back, lifts legs into vertical position and grasps feet. 

Reaches and plays with toes when lying on back or sitting up with support. 

Puts arms up to be lifted. 

Takes weight through legs and bounces up and down when held in a standing position. 

Rolls from side to back. 

Rolls over from front to back. 

Sits propped up. 

Tries to sit up from lying on back when hands are held.


	How young babies begin to explore through their bodily movements. 

The physical skills that young babies use to make contact with people and objects.

Early Support
How young babies learn to lift their heads and later, hold their heads steady. 

Examples of when young babies try to move their heads to look at the things that interest them. 

Times when babies begin to be able to hold their own bodies and heads steady when in a sitting position. 

Why babies want to move and how they learn to roll from side to side and then from front to back. 


	Let babies kick and stretch freely on their tummies and backs. 

Encourage babies to explore the space near them by putting interesting things beside them, such as crinkly paper, or light, soft material.

Early Support

Give babies the experience of lying in different positions, for example, lying on their backs or on their tummies (while you are with them), sitting propped up and lying on their sides. 

Moving in different positions will make babies aware of the muscles in different parts of their body. 

Move babies' arms and legs around when playing to give them an awareness of movement. 

Lifting or turning the head is one of the first controlled movements that babies make. 

Encourage babies to lift their heads while lying on their tummies by:
– talking to them from in front and above with your face close to theirs;
– tickling or kissing them under their chins. 

Some babies find it easier to lift their heads if their arms are brought forward;
– tickling or gently massaging the muscles on the back of their necks and upper bodies;
– placing an activity mat or textured blanket underneath their chests. 

Encourage babies to turn their heads to each side by: 
– talking to them from different positions and taking their hands to your face;
– varying the side you carry the babies on and encouraging them to turn towards your face and voice. 

Motivate babies to hold their head up while being carried upright at your shoulder by having someone behind talking to them or shaking a rattle to attract their attention. 

Gently massage babies to help them become more aware of their bodies. 

From two or three weeks of age, you can give babies an experience of movement in space by rocking them to give them a sense of motion in your arms or by carrying them in a sling so they experience your movement. 

As head and neck control becomes established, lifting babies through the air helps them develop their sense of position in space. 

Give babies the experience of lying on different surfaces, for example, on a soft bed and on a firmer floor. 


	Have well-planned areas that allow babies maximum space to move, roll, stretch and explore in safety indoors and outdoors. 

Provide resources that move or make a noise when touched to stimulate babies to reach out with their arms and legs.




Health and Bodily Awareness

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Thrive when their nutritional needs are met. 

Respond to and thrive on warm, sensitive physical contact and care.

Early Support

Feeding:

Opens mouth for bottle when corner of mouth is touched. 

Sucking strong and rhythmic with coordinated swallow. 

Closes mouth around bottle teat to achieve seal. 

Feeds at regular intervals throughout the day. 

Puts hands on bottle when feeding. 

Sleeping:

Has predictable sleeping pattern. 

Sleeps for periods of two hours or more. 

Sleeps more at night than during the day. 

Has regular sleeps during the day. 


	Young babies' hunger patterns and how they regulate the speed and intensity with which they suck. 

How they show they are relaxed when they feel safe and cared for.

Early Support

How babies open their mouths for a bottle and close their mouths around the teat. 

How babies suck and coordinate sucking and swallowing. 

How regular a baby's feeding pattern is throughout the day. 

How babies put their hands on their bottle when feeding. 

How babies establish a regular pattern of sleeping throughout the day. 


	Talk to parents about the feeding patterns of young babies. 

Talk to young babies as you stroke their cheeks, or pat their backs, reminding them that you are there and they are safe. 

Discuss the cultural needs and expectations for skin and hair care with parents prior to entry to the setting, ensuring that the needs of all children are met appropriately and that parents' wishes are respected.

Early Support

Feeding:

While holding a baby, introduce the teat of the bottle across the baby's cheek. This helps them to prepare for something coming towards their mouth. Young babies automatically turn to the side that has been stimulated. Let the teat rest gently on the baby's lips so that they can smell and taste the first drop of milk. Pause until the baby opens their mouth.

Let babies know you are about to feed them by using consistent actions. Pause and wait to see if babies begin to anticipate the bottle by opening their mouths before the teat touches their lips.

Later, say something like "milk time" and let them see you shaking the bottle when you're getting ready.

When using a bottle, guide both of a baby's hands to hold the bottle when drinking. 

Gradually reduce the amount of support you give until they can support it independently. 

This also encourages their hands to work together. Bottles are easier to handle when not too full.

When you begin spoon-feeding, use a plastic spoon with an easy grip. As babies begin to be able to grasp objects, let them hold a spoon and play with it, even when not feeding.

Before you start, make sure you and the baby are comfortable and that you have everything you need to hand, for example, bib, cloths and kitchen paper. It's easier for babies to swallow in a sitting position, so sit with them on your knee if they have stable head control, or in a baby chair with enough support.

Let babies have enough time to take the food off the spoon with their lips and palate so that they're in control of the speed of feeding until they become confident about feeding from a spoon.

At first, babies push food out of their mouths, but with experience, they learn to swallow in a more co-ordinated way. They often splutter, spit or gag on food, but keep offering it in a calm and encouraging way. Try to leave a drop on their lips so that they have a taste of the food being offered.

Make sure that all caregivers in your setting who feed children use the same approach.

Washing:

Make washing routines as calm and cosy as possible. It's a time when you can awaken babies' sense of smell as well as awareness of their bodies. Use pleasant smelling baby bath products, and gently massage their skin using oils or lotions.

Changing nappies:

Lie babies on a familiar surface such as a changing mat, soft towel or rug to change their nappies. This will help to build up a sense of security and routine.

Make the routine pleasant and fun. Keep babies warm and comfortable. Change clothes and nappies in an unhurried way while gently talking to them about what you're doing.

Follow the same sequence every time you remove or put on clothes to help babies anticipate what's going to happen next. Keep routines pleasant and unhurried so that babies enjoy these times with you.

Sleeping:

Newborn babies' body clocks do not distinguish between day and night and are initially dependent on feeding routines. Longer periods of sleep come more easily as the result of familiar routines that stimulate babies during the day and are more calming at night.

Try to tire babies during the day by being active and stimulating when they're awake, so that they begin to establish regular sleeping patterns at night.

Use a calm and consistent routine to settle babies down for a nap during the day.


	Practise movement skills through games with beanbags, cones, balls and hoops. 

Plan feeding times that take account of the individual and cultural feeding needs of young babies, remembering that some babies may be used to being fed while sitting on the lap of a familiar adult. 

Introduce baby massage sessions that make young babies feel nurtured and promote a sense of well-being.




Using Equipment and Materials

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Watch and explore hands and feet. 

Reach out for, touch and begin to hold objects.

Early Support

Closes hand firmly around objects placed in palm. 

Uses whole hand to hold objects (palmar grasp). 

Keeps hands closed with thumbs tucked in against palm most of the time. 

Brings hands to mouth when lying on side or tummy. 

Explores objects with mouth. 

Holds rattle for a couple of seconds when placed in palm of hand. 

Hands are open most of the time when not holding objects. 

Starts to reach out to toys or objects. 

Uses two hands to scoop up toys. 

Reaches out to objects and faces with both hands to grasp them. 

Plays with objects, by banging, shaking, turning them around in their hands. 

Feels and plays with toys and everyday objects of different textures, for example, smooth, rough, soft, furry and sticky. 

Passes toys from hand to hand. 

Holds two toys, one in each hand. 


	The way young babies' eyes follow the movements of their fingers and toes. 

How young babies grasp and clutch at anything in reach.

Early Support

How young babies begin to reach out towards things in which they are interested. 

How young babies use their hands and mouths to explore objects. 

Ways in which young babies begin to explore different textures. 

How young babies learn to hold first one object and then more than one object. 


	Play games, such as offering a small toy and taking it again to rattle, or sail through the air. 

Encourage young babies in their efforts to gradually share control of the bottle with you.

Early Support

Hang toys from a 'baby gym' frame just above babies' hands or legs so that they make accidental contact with the toys with their hands and feet when they move. Later, help them to pat and swipe the toys so that they start to do this by themselves. 

Encourage babies to naturally feel and experience the different textures they come into contact with during their everyday routines, for example, different mats, fleecy blankets, a wet sponge, a dry towel, their milk bottle. As babies discover their hands, they will start to finger familiar objects that they encounter, such as your bangle or a soft rattle in their cot. 

Bring a baby's hands together to encourage mutual finger play and to make them aware they have two hands. 

When babies' hands lie open, touch your finger on their finger tips (palm side). They will soon learn to curl their fingers deliberately around your finger and to hold it. 

Lie babies on their backs in cots or on the floor. 

Offer them a toy on their tummies or chests and help them to find and explore it with both hands. This is a helpful first step in finding objects. 

Help babies reach out to grasp sound-making and other toys. 

Provide plenty of opportunities to find out about different toys, by shaking a rattle, squeezing a squeaker, or ringing a bell. Use toys that are small and light enough for babies to hold and explore comfortably. 

Help babies to explore a flat surface and pat their hands on it, making a sound. Later, play clapping games to help them discover their hands. 

Encourage two-handed reach and play by offering babies their milk bottles, inviting them to reach and grasp with both hands. 

Give babies opportunities to feel toys with smaller parts such as teething rings to help develop their finger movements. 

Give babies ring rattles to hold with both hands and then transfer the toy from one hand to the other. 

Help babies to bang toys that make a sound or that produce a musical sound when a large key or button is pushed. Show them what happens when they press the button. 

Introduce finger games or rhymes such as 'This Little Piggy' or 'Tom Thumb' to help increase awareness of their hands and fingers. 

Place a cube on a table or tray surface. Guide the babies' hands along the surface until their first (index) or second finger touches the cube. 

Then let them pick it up. At first, they may scoop it into the palm, but gradually, they'll start to use their thumb when grasping. 


	Have baskets of small colourful toys near to where you feed a young baby, or attached to the pram, buggy or soft chair. 

Provide objects to be sucked, pulled, squeezed and held, to encourage the development of fine motor skills.




Physical Development– 8 – 20 Months

Movement and Space

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Make strong and purposeful movements, often moving from the position in which they are placed. 

Use their increasing mobility to connect with toys, objects and people. 

Show delight in the freedom and changing perspectives that standing or beginning to walk brings.

Early Support
Sits alone without support with a straight back. 

Can lean forward when sitting. 

Can move from a sitting position to hands and knees (crawl position). 

Crawls, bottom shuffles or rolls continuously to move around. 

Pulls self up to standing but cannot lower self down again (falls backward with a bump). 

Supports whole weight on legs if holding on to support. 

Can rise to sitting position from lying down. 

Crawls on hands and knees or shuffles on bottom. 

Kneels up against furniture. 

Pulls self up to standing against furniture and can lower self back down again. 

Walks around furniture lifting one foot and stepping sideways (cruising). 

Walks with one or both hands held by adult. 

Stands by themselves for a few seconds. 

Takes first few steps: feet wide apart, uneven steps, arms raised for balance. 

Can stand up alone, without holding on to anything. 

Sits down from standing with a bump. 

Crawls upstairs. 

Comes downstairs backwards on knees (crawling). 

Sits and manipulates toys with hands. 

When sitting, can pick up a toy without losing balance. 

Bends to pick up a toy from the floor when standing up holding onto furniture. 

Throws toys or objects deliberately. 

Carries large toy, or several toys while walking. 

Pulls toy on string along behind while walking. 


	The way young babies coordinate actions to move around the space on their feet, bottoms, backs, tummies and hands and knees. 

How babies like to move. 

What babies like to try to reach for and play with, and the skills they develop, such as pulling to stand and walking.

Early Support
The skills babies build up as they learn to crawl and then pull themselves up to a standing position from sitting. What motivates them to want to move? 

How babies use furniture and other objects to support their first steps and what encourages them to become more confident walkers. 

Examples of why children begin to carry things with them as they walk. 

How babies begin to explore stairs and what motivates them to want to go up or down. 


	Engage babies in varied physical experiences, such as bouncing, rolling, rocking and splashing, both indoors and outdoors. 

Encourage babies to use resources they can grasp, squeeze and throw. 

Encourage babies to notice other babies and children coming and going near to them. 

Support and encourage babies' drive to stand and walk.

Early Support

Babies love rough and tumble play, such as bouncing, rocking and swinging. Movement through space helps them establish balance and trunk control. 

When babies are lying on their tummies, encourage them to lift their heads and support their trunks on their elbows by talking to them or interesting them with a toy. Use a firm surface to give a good base to push against and support the movement effectively. 

Once babies can sit on your lap with minimal support, sit them on one knee while holding them with both hands around the hips and then lower down. Rock them gently from side to side to help them practise keeping their bodies straight. Do the same thing with them sitting along your thigh facing your other leg and rock them gently forwards and backwards. Gradually increase the size of the rock as their trunk control improves. 

Encourage babies to kick their legs by placing a sound-making toy at the base of their cot or under their legs. 

Many babies enjoy motion in an appropriate swing from the age of about six months. 

Put a few toys like sound balls on a mat with the babies. This encourages them to wriggle and move to pat the toys. 

To encourage rolling, place babies on their sides on a comfortable surface and encourage them to follow your voice, your face or a toy as it moves in the direction you want them to roll. Show them what you want them to do by gently rolling them so that they learn the pattern of movements required. Make sure they're helped and rewarded with a cuddle or the toy to play with. Repeat this with them lying on their back. 

Place babies in a sitting position on a firm surface, propped up with pillows. Show them how to support themselves using their hands and arms as props on the floor in front of them. 

Encourage babies to reach out for a toy or biscuit with one hand while sitting propped. 

Sit on the floor with a baby between your legs. Rock them gently from side to side (maybe singing a 'seesaw' song) and taking their hands to the floor to the side to show them how to save themselves. 

Begin to use action words to relate to body parts and actions. Say "Bend your legs" and "Push your arms". Say these words as you help babies use particular parts of their body, for example, when they're trying to crawl. With regular repetition, children begin to understand. 

Encourage children to begin to move around the room, rolling, bottom shuffling or commando crawling. 

To help with crawling, put babies into a crawling position so that their arms are straight and legs bent. Hold them round the middle and gently rock them from side to side and front to back to give the experience of the movement required and to develop balance. 

Once babies can support their weight on their arms and knees in a crawling position, encourage them to reach out with one hand and then the other. It takes most children several weeks from weight-bearing to mobility. Be aware that some children skip the crawling stage completely! 

Try placing children's legs in a crawling position and put your hands against the bottom of their feet. Their reaction will be to push against your hands and this will result in movement. 


	Provide novelty in the environment that encourages babies to use all of their senses and move indoors and outdoors. 

Offer low-level equipment so that babies can pull up to a standing position. 

Provide tunnels, slopes and low-level steps to stimulate and challenge toddlers. 

Make toys easily accessible for children to reach and fetch. 

Plan space to encourage free movement.




Health and Bodily Awareness

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Need rest and sleep, as well as food. 

Focus on what they want as they begin to crawl, pull to stand, creep, shuffle, walk or climb.

Early Support

Grasps finger foods and brings them to mouth. 

Opens mouth for spoon. 

Accepts range of tastes. 

Accepts range of consistency (runny, thick, paste) and range of texture (smooth purée, chopped food, small soft lumps). 

Starts to show own food preferences. 

Tries to grasp spoon when being fed. 

Holds own bottle or sipper cup. 

Drinks from feeder cup with help and later drinks from feeder cup independently. 

Attempts to use spoon: can guide towards mouth but food often falls off; moves on, with time, to try to use spoon to feed self. 

Bites finger foods. 

Eats lumps (for example, in yoghurt or semi-puréed food). 

Chews lumpy food. 

Sleeping:

Only having one nap during the day. 

Washing:

Enjoys splashing water when being washed. 

Tolerates face and hair washing with appropriate soap and shampoo. 

Tolerates gum stimulation and teeth cleaning routines as teeth emerge and later, cooperates with teeth brushing. 

Plays with a range of bath toys. 

Begins to participate in bathing, offers or lifts body part ready for washing and later uses sponge on arms and legs. 

Cooperates with drying hands. 

Toileting:

Actively cooperates with nappy changing (lies still, helps hold legs up). 

Starts to communicate urination, bowel movement. 


	How babies' behaviour changes as they get tired and require sleep. 

The ways in which babies indicate that they need help.

Early Support

Feeding:

How babies begin to open their mouths to take food from a spoon. 

The range of food (consider textures and tastes) that a baby accepts. 

How babies begin to grasp finger foods and bring them to their mouths. 

How babies learn to use a spoon and sipper cup to feed themselves. 

Sleeping:

How often babies need a nap during the day and how this changes over time. 

Washing:

How babies cooperate and participate when being washed. 

Toileting:

How babies cooperate when their nappy is being changed. 


	Help children to enjoy their food and appreciate healthier choices by combining favourites with new tastes and textures. 

Make space for young children to be able to pull themselves up, shuffle or walk, ensuring that they are safe at all times, while not restricting their explorations. 

Be aware that babies have little sense of danger when their interests are focused on getting something they want.

Early Support

Feeding:

Introduce small amounts of food with a new taste or texture and only increase the amount of food as a child becomes familiar with it. 

Try introducing finger foods by putting flavoured foods such as cream cheese or jam on to babies' fingers. At this stage, everything is taken to the mouth for exploration, so if it tastes good, they'll soon get the message and try other things. Finger foods which dissolve without much chewing can be introduced once solids are established. 

Let babies watch you as you prepare food so that they begin to associate smells, sounds and sights with the food you give them. 

Let babies play with safe kitchen equipment such as pans and spoons. 

When introducing new textures, start with foods you know a child likes. Leave some soft lumps in the food when you mash or purée it or add a few crumbs of food that will absorb the familiar flavour, such as soft grains of rice. 

Name the meals that you have at different points in the day, for example 'lunch' or 'tea' just before you start them. 

Once babies can use a high chair, include them in setting mealtimes. You may need to feed them first, but you can give them some finger foods on their tray so that they're involved in eating at the same time as everyone else. Let them hold a spare spoon while everyone else is eating. 

Encourage as much independence using a bottle as possible. You may, however, need to check the angle to prevent too much air being taken in. 

Washing:

Encourage cooperation in washing hands and faces at various points of the day, such as washing hands before meals and washing faces after eating. 

Give children a cloth to hold and encourage them to use it while you talk about what you're doing. 

Changing nappies:

When changing nappies, tell children when they've passed water or had a bowel motion so that by the time you're toilet training they'll know what you're asking them to do. Use simple words that everyone in your setting is comfortable with. 
	Provide a comfortable, accessible place where babies can rest or sleep when they want to. 

Plan alternative activities for babies who do not need sleep at the same time as others do. 

Provide safe surroundings in which young children have freedom to move as they want, while being kept safe by watchful adults.




Using Equipment and Materials

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Imitate and improvise actions they have observed, such as clapping and waving. 

Become absorbed in putting objects in and out of containers. 

Enjoy the sensory experience of making marks in damp sand, paste or paint. This is particularly important for babies who have a visual impairment.

Early Support

Picks up things between thumb and fingers in an immature pincer grasp. 

Stretches out with one hand to grasp toy if offered. 

Looks at and pokes small objects such as crumbs with index finger. 

Later, learns to pick up small objects easily between thumb and index finger (pincer grasp). 

Can release toy from grasp by dropping or pressing against a firm surface, but cannot yet place down deliberately. 

Holds an object in each hand and brings them together in the middle, for example, holds two blocks and bangs them together. 

Repeats actions to explore object properties, for example, sound of rattle. 

Uses index finger to point at objects. 

Picks up larger objects such as a teddy or a ball. 

Drops toys or objects deliberately. 

Puts toys or objects into a container. 

Takes toys or objects out of a container. 

Helps turn pages in a book. 

Holds pen or crayon using a palmar grasp and begins to scribble. 

Removes pieces from inset puzzle and large pegs from pegboard. 

Builds tower of two blocks. 

Turns over container to tip out contents. 

Drops blocks through large round hole in a posting box. 


	Babies' actions such as clapping, pointing, grasping and dropping things. 

The ways babies pat, pinch and grasp sand, paste or paint.

Early Support

How young babies begin to release toys from their grasp and drop things. 

How babies play with containers and begin to put one thing inside another. 

How babies explore small objects, such as crumbs. 


	Use feeding, changing and bathing times to share finger plays, such as 'Round and Round the Garden'. 

Show babies different ways to make marks in dough or paint by swirling, poking or patting it.

Early Support

Help babies to find a toy they are playing with when it slips out of their hand on a surface. 

Partly cover a toy with a cloth and help babies to pull off the cloth and find the toy underneath. 

Show babies how to knock two toys or objects together to make a banging sound, for example, two bricks. 

Put noise-making objects such as rattles in a metal container and shake the tin. This will motivate children to explore inside and remove the objects. 

Offer babies a box with objects of different sizes, textures and shapes. This will encourage them to reach inside and pull something out to use or play with. 

Offer toys with dials, knobs and switches to develop different hand movements, like pushing, pulling, turning and pressing. 

Offer a second object when babies are already holding one to encourage them to pass it to the other hand or to hold an object in each hand. Later, they may put the first object down. 

Use toys with a push button to encourage use of one finger at a time and pushing or poking with the index finger. 

When children start to practise releasing or throwing objects, show them where an object has fallen or attract their visual attention to it so that they learn where it has dropped. 

Show children how cause and effect toys work. These toys might, for example, require you to pull a string to make something happen or open a box to make the music start. 

Help children to take a single object out of a small container, such as a small rattle inside a toy saucepan. 

Show children how to use one object on another and to explore toys with two parts that pull apart. This might include a small container with a lid or construction blocks that click together. 

Introduce flexible cloth or plastic books with textures or flaps. Encourage children to turn pages after each page has been explored. 

As children begin to deliberately throw objects away, try to catch them and quickly give them back. Develop this into a 'give and take' game. Where toys or objects give an auditory or visual reward, for example, dropping a noisy toy into a shiny tin, develop games and ask "Where's it gone?". 
	Provide resources that stimulate babies to handle and manipulate things, for example, toys with buttons to press or books with flaps to open. 

Use gloop (cornflour and water) in small trays so that babies can enjoy putting fingers into it and lifting them out.




Physical Development– 16 - 26 Months

Movement and Space

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Have a biological drive to use their bodies and develop their physical skills. 

Express themselves through action and sound. 

Are excited by their own increasing mobility and often set their own challenges.

Early Support
Walks with shorter steps and legs closer together, no longer needs to hold arms up for balance. 

Runs taking care, some difficulty with avoiding obstacles. 

Starts to climb. 

Walks upstairs holding hand of adult. 

Steps backwards downstairs, holding on to each step. 

Bumps down a few steps on bottom. 

Gets onto child's chair themselves backwards or sideways. 

Has a wide variety of different ways to sit to play. 

Kneels upright on flat surface without support. 

Builds a tower with three blocks. 

Scribbles spontaneously and makes dots on paper. 

Fits large round shapes into posting box, puzzle or shape sorter. 

Runs without bumping into obstacles. 

Climbs onto and down from furniture without help. 

Squats down to pick up toy from floor. 

Walks up and down stairs holding on, putting two feet on each step (with supervision). 

Throws small ball overhand. 

'Walks into' large ball when trying to kick it. 

Sits on small tricycle, moving it with feet pushing on floor. 


	How young children move with their whole bodies to show their excitement, interest, amusement or annoyance. 

The sensory experiences of, for example, rolling, spinning, rocking and physical contact with adults enjoyed by children. 

The ways in which young children are developing skills, sometimes creeping, crawling, climbing, walking or throwing.

Early Support
The circumstances in which children ask for help and want to hold an adult's hand to help them walk or climb up and down stairs. 

How independent children want to be as they climb into a child's chair or sit at a table. 

How aware children are of obstacles when they walk or run and how they learn to negotiate furniture and other objects safely. 


	Encourage independence as young children explore particular patterns of movement, sometimes referred to as schemas. 

Use music to stimulate exploration with rhythms of movement. 

Anticipate young children's exuberance and ensure the space is clear and suitable for their rapid, and sometimes unpredictable, movements.

Early Support

Hold children upright with a little weight on their legs and gently bounce them on your knee. You'll know when they're ready for this when they start to push down on your legs. 

Continue to give children the experience of standing, while you support them. Gradually allow them to take more weight on to their legs. At this stage children often enjoy bouncing while you hold them by the hands. 

When children are sitting on the floor, encourage them to lean round or lean over to reach a toy to increase trunk control and balance. 

Give experience of playing with toys on a low table to develop leg muscles for standing or scatter toys along a sofa so that children have to reach out to get them once they're standing. 

Encourage cruising (side-steps) around furniture by offering a favourite toy from a step or two away. Get other adults to call the child and encourage them to cruise along the sofa and reach them for a cuddle or song. 

Encourage walking forward with support by facing a child, holding both their hands (holding their arms straight in front at their shoulder level) and gently pulling them forward with gentle pressure on one side at a time, alternating from side to side. Call the child to you as you do this and reward them when they reach you. 

Use a sturdy and safe push-along toy as an alternative form of support. 

As balance improves, support children holding just one hand and as confidence grows, gradually release your grip a step or two away from some form of support to encourage the first independent steps. 

Encourage children to follow simple one-step directions to move their body by playing games and singing songs such as 'If You're Happy and You Know It, Clap Your Hands'. 

Help children to begin to explore steps and stairs - safety gates discourage unsupervised exploration but it's important to show children how this can be done safely as soon as a child is able to move independently. 


	Provide young children who have physical disabilities with equipment that is easily accessed and resources that meet their individual needs. 

Tell stories that encourage children to think about the way they move. 

Provide different arrangements of toys and soft play materials to encourage crawling, tumbling, rolling and climbing.




Health and Bodily Awareness

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Show some awareness of bladder and bowel urges. 

Develop their own likes and dislikes in food, drink and activity. 

Practise and develop what they can do.

Early Support

Feeding:

Can locate mouth with an empty spoon. 

Scoops food into spoon independently. 

Accepts food from a fork. 

Holds cup with both hands and drinks without much spilling. 

Able to participate in mealtime routines, sits in high chair at table, joins in interaction. 

Drinks from a straw. 

Takes spoon from plate to mouth with some spilling. 

Inserts spoon in mouth without turning it upside down. 

Accepts new textures and tastes such as larger pieces of food and increasing range. 

Starts to be less messy with food. 

Washing:

Tolerates use of toothpaste and brush. 

Cooperates with washing hands, rubs hands and body with soap and puts under water to rinse. 

Beginning to brush own hair. 

Toileting:

Clearly communicates wet or soiled nappy or pants. 

Shows awareness of what a potty or toilet is used for. 


	Young children's interest in bodily functions and when they communicate their needs. 

The choices young children make, for example, asking for the same story again and again. 

Patterns of play, such as repeatedly climbing on to and off a step.

Early Support

Feeding:

How children begin to participate in mealtime routines with other children and adults. 

How children learn to scoop food up with a spoon for themselves and learn to use a fork. 

How children hold a cup and learn to drink without spilling. 

How the range of food textures and tastes enjoyed by a child increases and how they learn to eat larger pieces of food. 

Washing:

The way children learn to wash their hands. 

Toileting:

How children tell you their nappy or pants need changing. 

How children begin to show that they understand what a potty or toilet is used for. 


	Support parents' routines with young children's toileting by having flexible routines and by encouraging children's efforts at independence. 

Discuss cultural expectations for toileting, since in some cultures young boys may be used to sitting rather than standing at the toilet. 

Value children's choices and encourage them to try something new and healthy.

Early Support

Feeding:

Encourage children to participate in eating routines in your setting by sitting them at a small table at snack time or telling them it's tea time and moving them towards a high chair. 

When children begin to use a spoon to scoop food, choose a bowl with a deep vertical side to give an edge to push food against. In the early stages it can be helpful to sit behind a child and guide their hand to scoop food. Do the first few scoops yourself if a child is very hungry to avoid frustration, then encourage them to use the spoon while they're still quite hungry. A favourite food will encourage children to use a spoon. 

This is a messy time and it's important that children are not discouraged from trying by anxiety over mess. A plastic mat on the floor is a good idea! 

Introduce a spouted cup with one handle. 

Give some finger foods in open-topped packets for children to pick out for themselves. 

Introduce open-topped cups and allow children time to play with them empty at mealtimes for some days before you use them. Start by using very small quantities of a drink children like. Sit them on your knee at the start of a meal when they're hungry and thirsty. Show children how to tip the cup to deliver liquid. 

Demonstrate how chunks of food can be speared with a fork and encourage children to try this for themselves. 

Put some favourite food inside a small carton or tub with a lid and show how to get at it. 

Ask children what they are going to eat and see if they can identify any food being prepared by smell or taste. 

Always tell children the name of the things they're eating. 

Help children tip a jug to pour out liquid. Practise this during play, pouring out sand or dry rice before moving on to water. Ladle spoonfuls of material into a container and then tip it out again. 

Washing:

Encourage children to wash their hands before and after meals and after messy play, using a hand basin. 

Show children how to rub hands with soap to get them clean and then how to rinse and dry them afterwards. It will be some time before they master this skill. 

Demonstrate how to brush hair and encourage children to brush yours as well. 

Encourage children to use the cold tap when using a hand basin. Talk about 'hot' and 'cold' and place the children's hands under the warm and cold taps while the water is running, to show the difference. 

Allow children to explore the plughole so that they understand that water flows out of the basin down the hole. 

Toileting:

Tell children what they've done when changing nappies to get them used to the language, using consistent words that you are comfortable with. 

Encourage children to hold and play with clean wipes while you're cleaning them and explain what they're for. 

Take your child with you to the door of the bathroom and tell them what you're doing so they realise everyone does this. 

Encourage children to explore a potty that you keep in the setting and talk to them about what it's for. 

In preparation for toilet training, get into the habit of taking children to the bathroom to change their nappy to give the message that this is the appropriate place for such activities. 

Ask children if they need changing (even when it's clear that they do) to encourage them to communicate their toileting needs. 

Encourage children to get involved in the disposing of nappies, by asking them to put them in the bin. 

Introduce the idea of good hygiene by explaining that you always wash hands after changing nappies or using the toilet. 

Use storybooks and toys to prepare children for toilet training. All their teddies and dollies need to go to the toilet too! 


	Offer choices for children in terms of potties, trainer seats or steps. 

Establish routines that enable children to look after themselves, for example, putting their clothes and aprons on hooks or washing themselves. 

Create time to discuss options so that young children have choices between healthy options, such as whether they will drink water, juice or milk.




Using Equipment and Materials

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Use tools and materials for particular purposes. 

Begin to make, and manipulate, objects and tools. 

Put together a sequence of actions.

Early Support

Builds a tower with three blocks. 

Holds pencil with tripod grip (between thumb and two fingers) no longer using palmar grasp.

Scribbles spontaneously and makes dots on paper. Later, begins to imitate circular scribble and draw vertical lines. 

Places large round pegs in pegboard. 

Fits round shapes into puzzle. 

Posts round shape into posting box or shape sorter. 

Builds a tower of up to six blocks. 

Threads large beads onto firm cord, stick or pipe cleaner. 

Shows a preference for one hand or the other, for example, reaches out with one hand more than the other to pick up toys and, over time, begins to show a definite hand preference. 

Uses both hands together and in the middle (not to one side or the other) one to hold and the other to manipulate. 

Uses appropriate actions to explore properties of objects, for example, turning, twisting, rolling and pressing. 


	Ways babies prefer to eat their food, such as grasping a spoon, using their fingers, or holding a fork. 

How young children begin to recognise the conventional uses of some objects, such as a cup for drinking.

Early Support

How children show they are beginning to prefer their right or left hand. 

How children play with bricks and how they learn to build taller towers using more bricks as time goes by. 

How children use both of their hands, for example, holding a toy with one hand and manipulating it with the other. 

How children play with pieces of a puzzle. 

How children explore the properties of new objects by turning, pressing or rolling them. 


	Treat mealtimes as an opportunity to help children to use fingers, spoon and cup to feed themselves. 

Help young children to find comfortable ways of grasping, holding and using things they wish to use, such as a hammer, a paintbrush or a teapot in the home corner.

Early Support

Choose toys that require more complex movements to make them work and stronger and better coordinated finger movements, such as turning a stiffer knob or pressing individual buttons. 

Encourage individual finger use with toys that invite children to put fingers in small holes (such as a block with round slots and pegs). Taking small pegs from a board will encourage children to use their fingers. Encourage them to pick up small objects to develop their pincer grip (thumb and index finger). 

Put a number of small objects in a bag and encourage children to feel inside and pull the toys out. 

As building activities begin to interest children, show them how to stack one object on top of another, for example, put one brick on top of another and show them how to knock them down again so that they make a clatter. Take turns building and then knocking the bricks down. 

Encourage children to put objects back in their places as part of everyday life in your setting - put used cups in the sink, toys back in a play box, paper in a bin and so on. 

Children will develop coordination of hands and fingers as they explore the relationship between different containers and lids and learn to put a lid on a container. 

Introduce simple posting activities, for example, dropping a ball into a shoebox with a large hole. Later, children will enjoy posting smaller objects and learning how to rotate their forearm so they start to experience twisting of the wrist. 

Help children hammer pegs into a pegboard or play notes on a xylophone. This helps with the coordination needed to strike objects precisely. 

Children at this stage often enjoy putting bricks in a bucket and then taking them out again. Show children how to tip the bucket so that they all fall out. 

Play with water and show children how to pour water from a jug into a bowl. 

Introduce stacking toys and show children how to take rings off and put rings on. 

Make and cut out simple shapes from dough and draw shapes in the sand outside. 

Help children unwrap parcels, removing the wrapping paper. 

Introduce finger painting, making big, bright marks on paper. Cut potatoes together, to make potato prints. 
	Provide materials that enable children to help with chores such as sweeping, pouring, digging or feeding pets. 

Provide sticks, rollers and moulds for young children to use in dough, clay or sand.




Physical Development– 22 - 36 Months

Movement and Space

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Gradually gain control of their whole bodies and are becoming aware of how to negotiate the space and objects around them. 

Move spontaneously within available space. 

Respond to rhythm, music and story by means of gesture and movement. 

Are able to stop. 

Manage body to create intended movements. 

Combine and repeat a range of movements.

Early Support
Runs safely on whole foot, stopping and starting with ease and avoiding obstacles. 

Squats with steadiness to rest or play with object on the ground, rises to feet without using hands. 

Stands on one foot while kicking ball with other foot. 

Pushes and pulls large toys, has difficulty steering around obstacles. 

Jumps with two feet together from floor. 

Can stand on tiptoe when holding onto something. 

Can kick and catch a large ball. 

Climbs confidently and is beginning to use nursery play climbing equipment. 


	The new skills children continue to achieve such as jumping, kicking a ball or balancing on one leg. 

Chosen ways of moving and the way children experiment with movement and balance, turning upside down, crawling or rolling. 

How a child responds physically to stimuli such as seeing an aeroplane flying overhead. 

How children respond to different types of music. 

The ways children try to copy movements or repeat skills they have achieved. 

How children join movements such as running, stopping and jumping, climbing and turning. 

The different ways children use their bodies to express themselves imaginatively.

Early Support
How children begin to show an interest in climbing equipment and how they explore it. 


	Be aware that children can be very energetic for short bursts and need periods of rest and relaxation. 

Encourage and guide children to persevere at a skill. 

Value the ways children choose to move. 

Give as much opportunity as possible for children to move freely between indoors and outdoors. 

Talk to children about their movements and help them to explore new ways of moving, such as squirming, slithering and twisting along the ground like a snake. 

Encourage children to move, using a range of body parts, and to perform given movements at more than one speed, such as quickly, slowly, or on tiptoe. 

Encourage body tension activities such as stretching, reaching, curling, twisting and turning. 

Be alert to the safety of children, particularly those who might overstretch themselves. 

Introduce the vocabulary of spatial relationships, such as 'between', 'through' and 'above'

Early Support

Use positional words to describe where a child is, saying "You're on the chair" or "... in the paddling pool" or "... under the table". Link this with getting children to follow simple instructions such as "Put it in the box" and "Sit on the chair". 

As children become more confident walkers, some like to pull along a toy such as a toy dog on wheels or a clackety caterpillar as they go, or to push a doll in a buggy. 

As children walk around the setting, try putting a toy that they like on the floor near them to see if they'll try to bend or squat to pick it up.

Look out for how children get out of narrow spaces. They can be helped to learn to take a step or two backwards and then turn around. 

Encourage children to run alongside you, holding your hand. Start with just a few steps and gradually increase range. Introduce changes in direction and rapid stops. 

Encourage children to run a short distance towards you on a safe surface and then reward them by picking them up and spinning them round when they reach you. 

Support children as they learn to jump on a soft bouncy surface holding your hands. 

Soft play facilities provide many opportunities for safe movement and exploration. 

As balance and muscular strength develop, encourage children to walk upstairs, holding your hand, placing both feet on each step before moving on. 


	Provide a range of large play equipment that can be used in different ways, such as boxes, ladders, 'A' frames and barrels. 

Plan time for children to experiment with equipment and to practise their skills. 

Undertake risk assessment and provide safe spaces where children can move freely. Create 'zones' for some activities and explain safety to children and parents. 

Plan to respect individual progress and preoccupations. Allow time for exploration and for children to practise movements they choose.

Provide real and role-play opportunities for children to create pathways, for example, road layouts, 'taking the pushchair to the home corner' or 'going on a picnic'. 

Provide CD and tape players, scarves, streamers and musical instruments so that children can respond spontaneously to music. 

Plan activities that involve moving and stopping, such as musical bumps.




Health and Bodily Awareness

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Communicate their needs for things such as food, drinks and when they are uncomfortable.

Show emerging autonomy in self-care.

Early Support

Feeding:

Asks, or searches for food when hungry. 

Feeds self competently with spoon. 

Drinks well without spilling. 

Replaces cup on table without difficulty. 

Keeps most food in bowl or on plate. 

Toileting:

Indicates need for toilet by behaviour (such as dancing movements or holding self). 

Tolerates sitting on potty or toilet. 


	The signs, gestures or words young children use to convey what their needs are at any time. 

Early Support

Feeding:

How children tell you that they are hungry. 

Toileting:

How children tell you they need the potty or toilet. 

When children learn to sit on a potty or toilet. 


	Involve young children in the preparation of food. 

Encourage repetition in movements and sensory experiences. 

Give children the chance to talk about what they like to eat, while reinforcing messages about healthier choices, and to learn about each other's preferences. 

Remember that children who have limited opportunity to play outdoors may lack a sense of danger.

Early Support

Feeding:

Involve children in a wider range of food preparation tasks, for example, show them how to use a knife for spreading and cutting sandwiches. 

Give lots of practise of cutting with a safe blade using dough and foods such as bananas, medium or soft cheese and cooked carrots. 

Place some favourite foods in jars with simple screw tops and show how they can be opened. Develop this into a guessing game - shake the jar and ask what it sounds like. This will help to develop vital listening and manipulative skills. 

Store children's eating equipment in an accessible place and encourage them to find their own cutlery and bowls and to put them on the table. 

Set the table together with place mats, forks, knives, spoons, plates and cups. 

Play 'guess the food' games by describing the food you're about to eat. 

Encourage children to carry an open-topped cup with a small amount of liquid in it for a few steps. Do the same with a piece of fruit or sandwich in a bowl or plate. Extend this as skills improve. 

Washing:

In addition to practising hand-washing, encourage the children to dry their hands with a towel and put it back in the appropriate place so that it can be found when next needed. 

Toileting:

Encourage children to explore the toilet thoroughly and explain how it is used. Sit them on the closed lid to help them get used to its height. Provide a small step to help with getting on and to maintain good posture while sitting. 

Make sure children feel secure when sitting on a toilet or potty by using a suitable child seat. Make sure they also have a stable base under their feet. 

Show how the flush works and explain what happens when using public toilets or other people's bathrooms. Warn children that toilets in other places may sound different from the ones they use regularly so they won't be alarmed by different noises. 
	Ensure children's safety, while not unduly inhibiting their risk-taking. 

Display a colourful daily menu showing healthy meals and snacks and discuss choices with the children, reminding them, for example, that they tried something previously and might like to try it again. 

Be aware of eating habits at home and of the different ways people eat their food. For example, some families use hands to eat and some cultures strongly discourage the use of the left hand for eating.




Using Equipment and Materials

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Balance blocks to create simple structures. 

Show increasing control in holding and using hammers, books, beaters and mark-making tools.

Early Support

Picks up tiny objects accurately and quickly. 

Places objects down neatly and precisely. 

Builds a tower of up to seven cubes. 

Turns pages in a book one at a time. 

Scribble writes including 'V' shape and vertical lines. 

Later, imitates drawing a simple face: circle for head, with eyes, nose and mouth. 

Fits square shapes into a formboard and then later round, square and triangle shapes into a puzzle or posting box. 

Fits increasingly small shapes and objects into holes during posting activities. 

Threads large beads onto floppier cord, for example, washing line cord or a heavy shoelace. 

Makes snips in paper with child scissors. 

Folds paper in half. 

Turns rotating handles. 

Screws and unscrews jar lids, nuts and bolts. 

Can put tiny objects into a small container. 


	How children are developing fine movements of their fingers and hands to grip, twist, bang and make marks. 

How they are building up strength in their arms and hands through large muscle activities such as climbing.

Early Support

How children learn to put objects down neatly and precisely. 

How children learn to pick up very small objects. 

How children's control of fine movement develops as they begin to turn the pages in a book, one at a time, or to fold paper. 

How children begin to use scissors on paper. 

The strategies children use to open a screw-topped jar. 


	Encourage children in their efforts to do up buttons or pour a drink.

Early Support

Introduce toys that need more than one step to be completed. 

Help children measure out food quantities for dinner, for example, pouring drink from a small jug into a children's cup or measuring a helping from a serving bowl into a child's bowl. Talk about "a lot", "a little", "more", and "no more". 

Use stacking toys that are more challenging and require children to put the biggest ring on the bottom and the smallest on top. Take turns playing with equipment and show children how the beakers or rings fit in relation to one another and according to size. 


	Resource the home play area with cooking utensils and babies' clothes so that children can handle tools and materials meaningfully in their imaginative play. 

Provide 'tool boxes' containing things that make marks, so that children can explore their use both indoors and outdoors.




Physical Development– 30 - 50 Months

Movement and Space

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Move freely with pleasure and confidence in a range of ways, such as slithering, shuffling, rolling, crawling, walking, running, jumping, skipping, sliding and hopping. 

Use movement to express feelings. 

Negotiate space successfully when playing racing and chasing games with other children, adjusting speed or changing direction to avoid obstacles. 

Sit up, stand up and balance on various parts of the body. 

Demonstrate the control necessary to hold a shape or fixed position. 

Operate equipment by means of pushing and pulling movements. 

Mount stairs, steps or climbing equipment using alternate feet. 

Negotiate an appropriate pathway when walking, running or using a wheelchair or other mobility aids, both indoors and outdoors. 

Judge body space in relation to spaces available when fitting into confined spaces or negotiating openings and boundaries. 

Show respect for other children's personal space when playing among them. 

Persevere in repeating some actions or attempts when developing a new skill. 

Collaborate in devising and sharing tasks, including those which involve accepting rules.

Early Support
Walks upstairs using alternating feet, one foot per step. 

Walks downstairs, two feet to each step while carrying a toy. 

Jumps down a single step. 

Negotiates obstacles when running and pushing toys. 

Walks backwards, forwards and sideways. 

Walks forward on a straight line. 

Rides tricycle using pedals. 

Can walk on tiptoe. 

Kicks ball forcibly. 

Can stand momentarily on one foot when shown. 


	How children move enthusiastically, using their arms and legs in a spontaneous dance, or shaking their bodies in time to music, when they are sad, happy or excited. 

Children's increasing confidence in what they can do and their enjoyment of physical activities. 

Some of the strategies children find to avoid banging into one another, and objects, as they negotiate space. 

Children's skill development, deciding if it is exploratory and experimental or repetitive, and whether they are ready for a new challenge. 

Efforts to try something new and persevere at a skill. 

The ideas that children suggest to make things 'fair'.

Early Support
Children's developing confidence and competence walking up and down stairs. 


	Teach skills which will help children to keep themselves safe, for example, responding rapidly to signals including visual signs and notes of music. 

Encourage children to move with controlled effort, and use associated vocabulary such as 'strong', 'firm', 'gentle', 'heavy', 'stretch', 'reach', 'tense' and 'floppy'. 

Use music to create moods and talk about how people move when they are sad, happy or cross. 

Lead imaginative movement sessions based on children's current interests such as space travel, zoo animals or shadows. 

Motivate children to be active through games such as follow the leader. 

Talk about why children should take care when moving freely, and help them to remember some simple rules to remind them how to move about without endangering themselves or others. 

Praise children's efforts when they consider others or collaborate in tasks. 

Encourage children to persevere through praise, guidance or instruction when success is not immediate.

Early Support
Use singing, music and movement games to reinforce understanding of different parts of the body and body positions. Try games such as 'Simon Says... ' and songs such as 'Head, Shoulders, Knees and Toes' and 'If You're Happy and You Know It, Clap Your Hands'. 

Begin to introduce the ideas of left and right. Use a sticker or a bangle to mark one hand. 

Demonstrate how to move backwards and practise by dancing (try the 'Hokey-cokey'), holding hands and then reducing support. 

Encourage children to jump off low steps into your arms and later on to the floor. 

At this age, children may enjoy learning to walk along low walls or benches and jumping off the end. Give support to begin with but balance will improve with practice. 

Play games that involve reaching up high to encourage children to stand on their toes. Challenge children to walk as quietly as possible on crinkly paper, leaves or pebbles. This also helps children to walk on tiptoe. You may need to hold hands initially but the children's balance will improve with practice. 

Demonstrate how to push the pedals on a tricycle and encourage children to do this independently. 


	Plan opportunities for children to tackle a range of levels and surfaces including flat and hilly ground, grass, pebbles, asphalt, smooth floors and carpets. 

Ensure that equipment is appropriate to the size and weight of children in the group and offers challenges to children at different levels of development. 

Plan activities where children can move in different ways and at different speeds. 

Provide balancing challenges, such as a straight or curved chalk line for children to follow. 

Mark out boundaries for some activities, such as games involving wheeled toys or balls, so that children can more easily regulate their own activities. 

Provide sufficient equipment for children to share, so that waiting to take turns does not spoil enjoyment. 

Provide construction materials such as crates, blocks or boxes to create personal and shared spaces and dens. 

Take photographs to put in a book about 'Me and the things I can do'.




Health and Bodily Awareness

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Show awareness of own needs with regard to eating, sleeping and hygiene. 

Often need adult support to meet those needs. 

Show awareness of a range of healthy practices with regard to eating, sleeping and hygiene. 

Observe the effects of activity on their bodies.

Early Support

Feeding:

Eats individual pieces of food from tub or box with lid. 

Able to blow, for example, candles or when cooling food. 

Pours drink from jug with some spillage. 

Eats with a fork and a spoon. 

Beginning to use a knife for spreading. 

Washing:

Helps wash self and own hair. 

Helps dry self after washing. 

Uses taps on hand basin. 

Washes and dries own hands. 

Turns taps on and off. 

Brushes own teeth with help. 

Blows nose when tissue is held up. 

Toileting:

Asks for toilet using voice, gesture or action, for example, leads adult to toilet and asks verbally or makes a sign. 

Mostly dry during the day with occasional accidents. 

Usually able to control bowel with occasional accidents. 

Pulls down own pants when using the toilet. 

Flushes toilet with support. 

Waits to be wiped after using toilet or potty. 


	Children's recognition of their own needs, such as when they tell you their lace is undone and need help to fasten it. 

The ways children demonstrate understanding of healthy practices such as by saying they need a tissue, or putting a cup in the sink ready to be washed. 

Children's understanding that they need a rest or a drink after a burst of activity.

Early Support

Feeding:

Children's growing confidence using a range of different eating utensils. 

How children pour liquid from a jug into cups. 

Washing:

How children learn to wash and dry their own hands and face, including turning on the taps at a wash basin for themselves. 

When children learn to blow their noses if a tissue is held up. 

Toileting:

The different ways children ask for the toilet using voice, gestures or actions. 

The pattern of children's learning as they become mostly dry during the day and later, reliably dry and clean. 

How children behave in the toilet. Can they flush the toilet for themselves and do they wait to be wiped? 


	Talk to children about why you encourage them to rest when they are tired or why they need to wear wellingtons when it is muddy outdoors. 

Create opportunities for moving towards independence, for example, have hand-washing facilities safely within reach, and support children in making healthy choices about the food they eat. 

Encourage children to notice the changes in their bodies after exercise, such as their heart beating faster.


	Provide a cosy place with a cushion and a soft light where a child can rest quietly if they need to. 

Plan so that children can be active in a range of ways, including while using a wheelchair. 

Be aware that physical activity is important in maintaining good health and in guarding against children becoming overweight or obese in later life.




Using Equipment and Materials

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Engage in activities requiring hand-eye coordination. 

Use one-handed tools and equipment. 

Show increasing control over clothing and fastenings. 

Show increasing control in using equipment for climbing, scrambling, sliding and swinging. 

Demonstrate increasing skill and control in the use of mark-making implements, blocks, construction sets and small-world activities. 

Understand that equipment and tools have to be used safely

Early Support

Can build tower of ten or more cubes. 

Imitates making a train of cubes. 

Threads large beads onto shoelace. 

Cuts paper with scissors. 

Holds pencil near point between first two fingers and thumb and uses it with good control. 

Writes an 'X' form and a horizontal line. 

Imitates drawing a circle. 

Draws spontaneous and unrecognisable forms.

Draws person with head and one or two other features or parts. 


	The ways children manage to make things work successfully, such as when they wheel a buggy, turn a whisk or 'vacuum' the carpet. 

The things that inspire children to want to create or construct. 

The variety of skills children use to manipulate materials and objects, such as picking up, releasing, threading and posting objects. 

Children's strategies, efforts and achievements in fastening and unfastening items such as containers, clothing and cupboards. 

Children's skills in fixing, creating play worlds and using materials and equipment safely and appropriately.


	Teach children the skills they need to use equipment safely, for example, cutting with scissors or using tools. 

Check children's clothing for safety, for example, ensuring that toggles on coats and hoods cannot get tangled in tricycle wheels. 

Introduce the vocabulary of direction, including, where appropriate, 'clockwise' and 'anticlockwise'.

Early Support

Match pictures with objects and play with pictures and objects that can be sorted into two groups by size, shape or colour. Socks (big ones for adults and small ones for children) or cutlery work well. 

Help children to develop their manual dexterity by showing them how to unwrap small objects covered in paper. Help them to use scissors, too – for example, to make collages from things you find outdoors together. 

Encourage children to enjoy scribbling using thick pens and paintbrushes. Some children will enjoy copying a line across or up and down a sheet of paper or copying a large circle. 

Show children how to make marks in dough and feel the marks they have made. 


	Make equipment available and accessible to all children for the whole of the day or session, if possible. 

Provide activities that give children the opportunity and motivation to practise manipulative skills, for example, cooking, painting and playing instruments. 

Provide opportunities for children to sometimes use all their fingers or the whole hand, for example with finger-paints or cornflour, and sometimes use just one finger, for example when making patterns in damp sand or paint. 

Provide objects that can be handled safely, including small-world toys, construction sets, threading and posting toys, dolls' clothes and material for collage.




Physical Development– 40 – 60+ Months

Health and Bodily Awareness

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Show some understanding that good practices with regard to exercise, eating, sleeping and hygiene can contribute to good health. 

Recognise the importance of keeping healthy, and those things which contribute to this. 

Recognise the changes that happen to their bodies when they are active.
Early Support
Feeding:

Helps with food preparation. 

Has food preferences and wishes and expresses them. 

Understands need for variety in food. 

Eats a healthy range of foodstuffs. 

Understands need for hygiene in food preparation, serving and eating. 

Washing:

Begins to take responsibility for self-care in washing, teeth cleaning. 

Uses personal hygiene materials competently. 

Knows when to wash hands and face. 

Shows negative reactions to lack of cleanliness in food, personal items and so on. 

Toileting:

Reliably dry and clean during the day. 

Usually initiates use of toilet when needed, and seeks help as required. 

Knows routine of wiping self and hand washing and usually carries this out. 

Note: Early Support material relating to dressing appears in Personal, Social and Emotional Development: Self-care 
	How children indicate that they are hungry or need to wash their hands before starting to cook. 

Children's familiarity with hygienic practices, such as throwing used tissues in a bin. 

Children's understanding of what they need to do to maintain health, for example, a child telling others they are going to the dentist: "I need to have a check-up to keep my teeth strong". 

Children talking about and feeling their heart beating after running, without prompting from an adult.


	Promote health awareness by talking to children about exercise, its effect on their bodies and the positive contribution it can make to their health. 

Help children to understand the thinking behind the good practices they are encouraged to adopt. 

Be aware of specific health difficulties among the children in the group, such as allergies. 

Be sensitive to varying family expectations and life patterns when encouraging thinking about health. 

Find ways to involve children so that they are all able to be active in ways that interest them and match their health and ability. 

Discuss with children why they get hot and encourage them to think about the effects of the environment, such as whether opening a window helps everybody to be cooler.


	Ensure that children who get out of breath will have time to recover. 

Place water containers where children can find them easily and get a drink when they need one. 

Plan opportunities, particularly after exercise, for children to talk about how their bodies feel.




Knowledge & Understanding of the World

· Birth – 11 Months

· 8 – 20 Months

· 16 – 26 Months

· 22 – 36 Months

· 30 – 50 Months

· 40 – 60+ Months

Knowledge and Understanding of the World – Birth – 11 Months

Exploration and Investigation

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Use movement and senses to focus on, reach for and handle objects. 

Learn by observation about actions and their effects.

Early Support
Looks at pictures and moving objects. 

When lying on back or propped up, moves eyes to follow face or toy moving slowly from side to side, close to face. 

Looks toward an object or person that moves near by. 

Looks from one object to another and back again; this is called shifting visual attention. 

Blinks if object is moved sharply towards face. 

Reacts with abrupt behaviour change when a face or object disappears suddenly from view. 

Begins to look around a room with interest; visually scans environment for novel, interesting objects and events. 

Actively explores the environment with all senses. 

Explores hands and fingers, for example, watches them, presses hands together, clasps and unclasps hands. 

Plays with and explores objects by touching them, looking at them, placing them in the mouth and listening to the sounds they make. 

Uses feet to help in grasping objects. 

Repeats actions that have an effect, for example, kicking or batting a mobile to create movement including actions to make a sound again, for example, shaking a rattle. 

Reacts to familiar sounds or sights by changes in behaviour, for example, extends arms and legs, smiles, searches with eyes when hears the vacuum cleaner, running bath, footsteps and so on. 

Shows anticipation and enjoyment of familiar caring routines and simple games, for example, sucks or licks lips in response to sounds of preparation for feeding or gets excited upon seeing spoon or a familiar toy. 

Recognises familiar environmental sounds such as the washing machine, microwave or footsteps. This is shown by quietening, consistent reactions, turning to look at source of sound and so on. 

Likes listening to music, rattles and other sound-making toys. 

Shows interest in moving pictures and sound, for example, on television. 

Very early imitation of adults, for example, tries to move hands or object after watching adult. 

Persistently and deliberately reaches out for toys that interest them. 

Begins to be interested in small objects or the detail of a toy, for example, will gaze at small beads in a rattle. 

Moves limbs, changes facial expression and laughs in anticipation of being lifted. 

Smiles at image of self in mirror, but does not yet realise that this is reflection of self. 


	How young babies use their senses to investigate such things as your face, your hair, a rattle.

Early Support
How young babies show their interest in objects and people that move nearby.

How young babies begin to explore objects by touching them, looking at them and by placing them in their mouths. 

How babies show enjoyment when they listen to music, rattles and other toys that make sounds. 

How babies react when something disappears from view. 

Examples of young babies reaching out for things that they want. 


	Give opportunities for babies to explore objects and materials.

Early Support

When you talk to babies, make sure you are face to face. 

Use plenty of facial expression, as babies will be interested in the movement of your face, eyes and lips as you speak and play. 

Gently touch babies by stroking their cheeks or tummies. Talk as you do this and be aware of how they show their enjoyment of this close physical contact. 

Try the following types of games to help babies become aware that the world is three dimensional:
– 'touch and tickle' games - tickling arms, legs and tummy;
– bouncing babies on your knee or rocking them;
– holding babies up in the air;
– moving babies' arms and legs up and down or from side to side. 

When babies smile, laugh or move their limbs in response to games, respond with words, facial expressions or repeat the game. 

Encourage babies to be aware of their own bodies by touching their face, counting their toes and fingers or giving them your finger to grasp. 

Bring toys and interesting objects, including books, close enough for a baby to look at and reach. Talk about what they are looking at or reaching out for. 

Give babies time to explore on their own. 

Babies enjoy things they can grip or swipe at, such as rattles or toys and mobiles dangling on their pram. 

Choose toys in a range of textures, fabrics and with mirrors to build on babies' interest. 

Develop babies' awareness of turn-taking by making play highly repetitive, so that they see again and again how their actions have an effect on adult behaviour. In this way babies make some very early discoveries about cause and effect. 

Use rhyme and songs, linked to rhythmic movements such as rocking, bouncing and swinging. This creates a strong link between the rhythms of speech and the pace and rhythm of physical movement. 


	Provide a range of everyday objects for babies to explore and investigate.




Knowledge and Understanding of the World – 8 – 20 Months

Exploration and Investigation

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	As they pull to stand and become more mobile, the scope of babies' investigations widens.

Early Support
Intensely curious. 

Actively explores objects using all senses, for example, links together different ways of handling objects: shaking, hitting, looking, feeling, tasting, mouthing, pulling, turning and poking. 

Watches people and events for an increasingly long time. 

Begins to explore new objects systematically, for example, first banging, then mouthing, then turning over to investigate cause and effect. 

Eventually begins to experiment, tries something, then reflects on it, and then tries something else (for example, if a puzzle piece doesn't fit, tries it in the other holes). 

Demonstrates increasingly persistent search for objects, even when hidden. 

Looks towards the floor when object is dropped by other people and later looks for objects they drop themselves. 

Eventually looks in right place for toys that fall out of sight. 

Struggles to get objects that are out of reach and later may pull a mat towards them to make a toy or object come closer. 

Watches toy being hidden under a cloth or container and finds it increasingly quickly. 

Drops toys deliberately and repeatedly and watches them fall to the ground. 

Anticipates movement of objects or persons in space (for example, if a ball rolls behind the couch, looks to the other side of the couch expecting it to reappear). 

Begins to understand cause and effect and will repeat actions in order to repeat the effects. 

Watches own hand movements intently. 

Stares with increased interest when a new object is shown to them. 

Gazes at a picture of self. 

Uses objects to make sound, bangs them together, hits toys with hammer, shakes rattle and so on. 

Knows there are different ways to play with different toys, for example, that a ball is for rolling or throwing, a car is for pushing and blocks are for posting. 

Interested in things that go together, for example, cup and saucer or parts of a puzzle. 

Realises one object can act as a container for another, for example, puts smaller objects inside bigger ones. 

Looks at pictures in books with interest without needing adult input. 

Anticipates what will happen next, for example, expects to be fed if placed in high chair and may become distressed if the expected routine doesn't happen. 

Imitates actions they see performed by others that are already in their repertoire, for example, if they know how to bang their hands on the table they will copy another person doing this. 

Later, can imitate sounds or gestures that are not part of their repertoire, for example, a child watches an adult carefully and then imitates something they have not done before. 

Can imitate using an object, for example, holds beater and bangs drum, pushes button on a toy and so on, after seeing adult do it. 

Can imitate clapping hands. 

Remembers faces of people seen regularly. 

Recognises favourite toys, games and activities, for example, sees character in favourite book and brings same toy for you to play with. 

Recognises familiar programmes on TV. 

Enjoys listening to the same story over and over again. 

Shows excitement during turn-taking games such as peek-a-boo, for example, claps hands, giggles as turn gets closer. 

Reaches out for mirror image, or plays with reflection in mirror, but still does not realise this image is self. 

Anticipates body movements that go with rhymes, for example, bringing hands together for 'Clap Hands'. 

Interactive turn-taking games with adults quite often involve toys and other objects, for example, fetching games, feeding dolly, waving 'bye-bye' to each other. 

Accepts adult varying a game and imitates and joins in with new actions or routines. 

Rolls ball or toy car to others. 

Enjoys knocking down towers built by adult. 

Enjoys putting objects in and out of containers. 

Enjoys picture books and simple stories. 

Engages in simple pretend play with soft toys, for example, hugs and kisses teddy or pretends to be asleep (covers self with a blanket and closes eyes). 

Play demonstrates understanding of use of objects, may put telephone to ear, turn the pages of a book or stir a spoon in a cup. 

Demonstrates early pretend behaviours, for example, copies the actions and activities of others as part of their play. 

Uses 'symbolic sounds' for objects and animals in pretend play. 

Begins to link ideas in play in simple combinations, for example, puts doll in car then pushes car along. 


	Babies' interests and the ways in which they investigate and manipulate objects.

Early Support
The strategies babies use to explore objects using all their senses, such as shaking, hitting, looking, feeling, tasting, mouthing, pulling, turning and poking. Is their approach systematic? 

How a baby indicates they are beginning to understand cause and effect, for example, by repeating actions to make things happen again. 

How babies use objects to make noise. 

How children react when a new toy is introduced to them. 

How babies show they are beginning to understand that some objects belong together or can be put inside one another. 

How a baby responds to pictures in books. 

The different ways babies show they are learning to anticipate what might happen next. 

Strategies babies use to look for objects that have fallen out of sight. 

Strategies babies use as they begin to experiment such as trying something, reflecting on it and then trying something else. 

Indications that babies recognise objects and toys. 

How babies respond when they see an image in a mirror. 

The different ways babies show that they are beginning to understand what objects are used for, for example, by putting a toy telephone to their ear. 


	Give babies choices about what they can play with.

Early Support

Play visual tracking games, such as "Wheeee!" games with aeroplanes, or spoons as they go into mouths. Play with moving toys in front of children to encourage them to follow the movement. 

Provide babies with a range of toys that they can handle in several different ways. Talk about how toys look, feel, smell and taste. This helps babies to begin to compare and notice differences. 

Pull funny faces and comment on the faces babies pull in response. 

Play 'dropping' games, asking "Where's it gone?". 

Use cause and effect toys that have a hidden surprise, such as a Jack-in-the-box. Talk about what babies see using exaggerated intonation and exclamations to reinforce the element of surprise. 

Link actions such as bouncing babies on your knee to nursery rhymes and action rhymes. 

Imitate babies' actions to help them become more aware of the effect of their actions on other people. 

Make the language and actions you use in interactive play very repetitive. This will help babies to develop a sense of the sequence of actions and sounds. 

Begin to push a car, roll or throw a ball, sharing with the babies the pushing, rolling and throwing. 

Introduce variations to games, for example, roll a ball to a doll or another child instead of to the baby. 

Stay close to babies as they play. This gives them the opportunity to explore things for themselves but means you can also show them different ways of playing with a toy. 

Give opportunities for babies to play on their own and to work things out for themselves. 

Continue to use rhymes and songs. Use simple, familiar tunes and words relating to people, objects and actions with which a baby is familiar. Make rhymes and songs more interesting to listen to by using a strong beat, rhythm and lots of repetition. 


	Plan varied arrangements of equipment and materials that can be used with babies in a variety of ways to maintain interest and provide challenges.




Knowledge and Understanding of the World – 16 - 26 Months

Exploration and Investigation

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Sometimes focus their enquiries on particular features or processes.

Early Support
Copies things they see and hear others doing around them, for example, phrases, parts of games and actions. 

Experiments with different objects to look for other new properties, for example, plays with a plastic bowl by putting it on their head, filling it with blocks, banging it, covering toys with it or looking through it. 

Solves simple problems independently, for example, retrieving out-of-reach toys or carrying toys from one place to another. 

Matches objects with parts that fit together, for example, puts lid on teapot. 

Hands a toy to an adult for assistance when unable to get it to work and sees adult as someone who can help. 

Remembers where objects belong, for example, puts toys away in the right place and knows where to find them later. 

Tries to work out problems by thinking first, for example, how to switch something on or how to get something out of reach. 

Understands simple cause and effect, for example, straightens up a tower of blocks if it starts to wobble. 

Operates mechanical toys, for example, turns the knob on a wind-up toy or pulls back on a friction car. 

Discriminates between circle and square on a puzzle, looks at shape of piece and shapes on board and fits them together correctly. 

Fits large, simple puzzle pieces into inset puzzles. 

Recognises familiar adult in picture. 

Recognises self in mirror or photo, for example, if looks in mirror and sees dirt or food on face, tries to wipe it off, or points to self in photo when asked. 

Anticipates what might happen next because of what other people say. 

Enjoys playing with objects of different sizes that go together, for example, stacking cups, and learning about the relative sizes of objects. 

Joins in simple routines spontaneously. 

Plays ball cooperatively with an adult, for example, may kick or roll the ball back and forth. 

Brings toys to share with parent. 

Spends time in groups of other children engaged in own play, but watching the other children. 

Fills and empties containers. 

Enjoys building with blocks. 

Enjoys sharing books. 

Loads trolley to move objects around. 

Enjoys 'ready, steady, go' and 'one, two, three, go' games. 

Enjoys anticipation games or toys such as Jack-in-the-box. 

Understands and follows stories read to them. Has favourite stories and characters. 

Includes other people and objects in pretend play, for example, puts doll in bed, makes toy animal or car move, feeds a doll or teddy with a spoon or cup and makes animal eat. 

Imitates everyday actions in pretend play, for example, brushing doll's hair, making beds, tasting food, cleaning dolls' house, getting in the car, shopping and so on. 

Likes to put objects together, for example, puts cups on saucers, spoon in a bowl and doll in the bed. 

Makes a pretend sequence, for example, pouring pretend tea then drinking, washing then drying a doll, getting in the car and going to work. 

Engages in symbolic play, for example, pretends a banana is a telephone. 


	The things young children investigate repeatedly, for example, becoming absorbed in opening and shutting.

Early Support
How a child shows they are curious about the world. 

The strategies children use to find out more about objects and toys. 

The circumstances in which children ask adults for help so they can find out more. 

How children play with objects of different sizes that go together, to learn about relative size. 

Evidence that a child knows and remembers where things belong. 

Skill in operating simple mechanical toys, for example, by turning a knob. 

How children explore and play with bricks and jigsaw puzzles. 


	Encourage young children as they explore particular patterns of thought or movement, sometimes referred to as schemas.

Early Support

Make sure books relate to everyday experiences with pictures that contain a lot of detail. The best stories are those that incorporate short sequences of familiar events, like going to the shops or going out for a walk. 

Children will love books that build up anticipation and that have flaps to lift or familiar words that they can join in with. Encourage children to take the lead, for example by turning pages or lifting flaps. 

Make and share scrapbooks together and encourage children to show them to people who come into the setting. These books could include your own drawings, pictures from magazines of familiar places or toys, photographs of family members and family holidays or special occasions. Include anything that is personal to particular children and therefore meaningful and interesting to them. 

Play games that encourage and maintain joint attention. Try taking turns at imitating one another, copying facial expressions. Try copying actions with a teddy bear or hiding things, finding them and saying "There it is!". 

Play throwing games with a ball to involve several people in turn-taking. 

Play 'hide and find' games: "Where's my… ?". 

Pretend to get things wrong: children will love it! 

Encourage children to become more equal partners in play and exploration. Let them take the lead or swap roles with them in a familiar routine. 

Encourage pretend play and play alongside children as they begin to develop 'pretend' ideas. Offer suggestions for new things to do and 'dialogue' for those taking part, such as the child's teddy bear or a toy cat. 

Change and personalise rhymes and songs. Change wording and routines to suit the children's interests and personalise material by adding in the child's name. 

Encourage children to join in when other children are playing close by. 


	Provide materials that support particular schemas, for example, things to throw, for a child who is exploring trajectory. 

Find out from parents about their children's interests and discuss how they can be encouraged. 

Plan for inclusion of information from parents who do not speak English.




Knowledge and Understanding of the World – 22 - 36 Months

Exploration and Investigation

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Explore, play and seek meaning in their experiences. 

Use others as sources of information and learning. 

Show an interest in why things happen.

Early Support
Displays curiosity about the world by asking questions and looking intently at objects, events and people. 

Recognises and anticipates everyday routines, for example, looks for coat or gets in buggy when adult is getting ready to go out. 

Joins in with learning activities led by more able partner and can imitate some actions after they have seen them demonstrated. 

Remembers a sequence of activities and events and 'tells' parents what they have done or seen, for example, "Mummy train ice-cream". 

Begins to self-correct during an activity without adult prompting, for example, tries to fit a puzzle piece in the wrong space and then changes to the right space without adult prompting. 

Matches sets of identical objects, developing understanding of the concept of 'the same'. 

Begins to develop sense of time, understands terms such as 'later', 'tomorrow' and 'yesterday'. 

Uses and understands the logic of 'if... then', for example, 'If I stand on a step, then I can reach the toy', 'If I eat my sandwich, then I can have some chocolate pudding' and so on. 

Understands simple explanations and reasons given by others. 

May invent imaginary person and treat them as a friend. 

Demonstrates some understanding of quantity, for example, 'Take one biscuit', 'There are many blocks', and so on. 

Understands size differences (big, small and so on), for example, selects the big or small object or picture when asked. 

Matches simple shapes (circle, square, triangle). 

Matches simple pictures of familiar objects such as spoon, dog, banana, shoes and so on. 

Matches objects to pictures, for example, matches shoe to a picture of a shoe. 

Is more organised, gathering together the toys they want to play with before starting play. For example, getting the doll and the tea set before starting to play tea-parties; getting the train and tracks and setting them out before playing trains. 

Fits three or four nesting cups together, showing understanding of size differences and how they fit together. 

Completes a two- to four-piece puzzle. 

Shares books with adult or other child, making 'comments' about the events and pictures. 

Builds a simple bridge using blocks. 

Participates in creative activities, telling you what they have made, for example, using dough, paint, blocks, cutting and pasting, cooking, drawing, making music or sounds. 

Waits when asked to. 

Will imitate unfamiliar ways of behaving when these seem appropriate to them, for example, takes off shoes and socks to join in 'feet painting' at nursery if sees other children doing this. 

Plays lots of interactive games with adult or older child, often involving running or chasing. 

Plays alongside other children and occasionally allows them into play, for example, hands toys to them. 

Begins to copy the actions and sequences of play of other children. 

Plays with dough, makes different shapes and will tell you what they have made. 

Imitates longer sequences in play, for example, copies adult pouring tea, putting in sugar, stirring and then giving to doll. 

Uses one object to represent another in pretend play, for example, uses a lid as a cup, brick as a car or puts block on a plate as if it is a cake. 

Uses other people's belongings in pretend play, for example, Mum's bag and brush. 

Creates imaginary objects, characters and scenes in play, for example, talks to an imaginary shopper as if they are the shop assistant. 

Adopts voice or manner of another person or animal in play, for example, moves like a cat and 'miaows'. 

Includes another child in their play sequence and may talk to them as they do so, for example, gives child a cup to drink from. 


	Children's actions and talk, in response to what they find and the questions they ask.

Early Support
How children express curiosity, match objects and ask questions about things that are the same and different. 

Children's developing skills in remembering and telling someone else about a sequence of activities or events. 

The ways in which children show they are beginning to understand simple 'if... then' logic, for example, "If I stand on a step, then I can reach the toy". 

How children respond to simple explanations and reasons given to them by other people. 

How children show they are becoming more independent in their thinking, exploration and understanding of the world. 

Children's anticipation and forward planning, for example, when they gather together the toys they want to play with before they begin. 


	Recognise that when a child does such things as jumping in a puddle, they are engaging in investigation.

Early Support
Talk about activities as children investigate things, for example, pouring water from one container to another or finding out what floats and what sinks. This helps children to understand what they are seeing and to learn the language they need to describe it. 

Encourage children to help you with everyday activities such as doing the washing-up or cleaning. Give them a duster, too. These are all 'games' to young children, as they explore their environment. 

Show children how a toy can be used, then withdraw while they try things out for themselves. Once they have mastered basic skills show them how to take things further by introducing variation. 

Make up and share stories about the familiar sequences of events in a child's daily life. Use these to lead to discussion of past and future events. 

Children are now able to be interested in books and stories for longer and to observe the detail in more complex pictures. Choose books with colourful and realistic pictures that children can easily recognise. 

Be sensitive to when children want to do their own thing, but get involved in their play when they invite you. Your suggestions can help to extend the range of a child's play when you model actions, roles and imaginative ways of playing with familiar toys. 

Make junk models together. Use these and construction toys to help with imaginary games. 


	Make use of outdoor areas to give opportunities for investigations of the natural world, for example, provide chimes, streamers, windmills and bubbles to investigate the effects of wind.




Knowledge and Understanding of the World – 30 - 50 Months

Exploration and Investigation

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Show curiosity and interest in the features of objects and living things. 

Describe and talk about what they see. 

Show curiosity about why things happen and how things work. 

Show understanding of cause/effect relations.

Early Support
Displays curiosity about the world by looking intently at objects, events and people. 

Gives reasons for own actions. 

Understands consequences of own actions, for example, if cup is knocked over the juice is spilt or if I throw the toys Mum takes them away. 

Shows awareness of danger, for example, is more careful on playground equipment. 

Drawings become more identifiable, for example, draws a person with round shape for head and maybe two lines for legs. 

Matches two or three primary colours (red, yellow, blue). 

Matches objects by size. 

Puts three pictures in correct order to represent sequence in familiar activity or story. 

Understands concept of 'two', for example, can give two blocks when asked. 

Can rote count to five. 

Knows whether someone is a boy or girl, but might still be getting them confused. 

Uses doll or teddy as partner in play, talking to it and telling it what to do next. 

Uses one object to represent many different things, for example, a scarf could be a blanket, a cloak and a dress all during the same play sequence. 

Imaginary play involves lots of detail and several linked actions such as getting undressed, bathed, dressed in nightclothes and having a bedtime drink. 

Dresses up as different people. 

Builds stories around toys, for example, farm animals climbing an armchair 'cliff' and having to be rescued. 

Uses construction materials as a means to an end, for example, making road or house to be used as part of game, rather than as something simply to be explored. 

Understands they have to share (for example, toys) but might not always be willing to do so. 

Joins in make-believe play with other children. 

Plays well with two to three children in a group. 


	How children examine objects and living things to find out more about them, for example, observing plants and animals, or noticing the different materials that things are made of. 

How children express choices and preferences where verbal communication is through a language other than English.

Early Support
How children give reasons for what they observe and reasons for their own actions. 

How children use one object to represent many different things. 

How children begin to use construction materials as a means to an end, for example, making a bridge for toy animals to cross. 


	Encourage and respond to children's signs of interest, and extend these through questions, discussions and further investigation. 

Give additional support to children who are learning English as an additional language, through pictorial support, or from familiar adults who can interpret for them.

Early Support
Continue to suggest different ways of using and combining toys and materials. 

Use daily events and special treats, such as walking the dog or a birthday party, as the starting point for your shared play. This will help children act out and understand what they have experienced. 

Use hide and seek or hunt the thimble games to build on children's curiosity, interest and anticipation of what might happen next. 

When you are walking outside, ask children to look for particular people or objects. "Who can find… ?" games encourage children to explore the environment and to look out for special things. 

Observe which are the children's favourite songs and rhymes and continue to use these, changing words around and inserting nonsense words. 

Encourage finger rhymes and songs that include counting, for example 'One Potato, Two Potato, Three Potato, Four'. 


	Use the local area for exploring both the built and the natural environment. 

Provide opportunities to observe things closely through a variety of means, including magnifiers and photographs.




Knowledge and Understanding of the World – 40 – 60+ Months

Exploration and Investigation

	Development Matters
	Look, Listen and Note
	Effective Practice
	Planning and Resourcing

	Notice and comment on patterns. 

Show an awareness of change. 

Explain own knowledge and understanding, and ask appropriate questions of others. 

Investigate objects and materials by using all of their senses as appropriate. 

Find out about, and identify, some features of living things, objects and events they observe. 

Look closely at similarities, differences, patterns and change. 

Ask questions about why things happen and how things work.

Early Support
Shows interest in the natural world. 

Asks "Why?" frequently and considers replies. 


	The changes and patterns that children notice. 

Instances of children identifying features of living things or objects. 

Ways in which children find out about things in the environment, for example, by handling something and looking at it closely. 

Instances of children investigating everyday events, such as why a bicycle stops when the brakes are pressed.


	Help children to notice and discuss patterns around them, for example, rubbings from grates, covers, or bricks. 

Encourage children to raise questions and suggest solutions and answers. 

Examine change over time, for example, growing plants, and change that may be reversed, for example, melting ice.


	Give opportunities to record findings by, for example, drawing, writing, making a model or photographing. 

Provide a range of materials and objects to play with that work in different ways for different purposes, for example, egg whisk, torch, other household implements, pulleys, construction kits and tape recorder. 

Encourage children to speculate on the reasons why things happen or how things work.
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